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PREPACE

Professor Edward Shils was in Indta during the year
1955-56 in order to study the problem of Indian intsllectuals.
It was fortunate that I could meet him and could have scme
discussions with him. As a matter of fact Professor Shils
suggested to me that an enquiry into the social backgrouhd of
college and university professors in Poona would bakuorthwhiic
undertaking. His suggestion appealed to me and through his
encouragement I started doing preliminary reading on the
soclology of intellectuals. Prérnssor Shils was not only helpful
in formulating the voints of enquiry but he ws very kind in
writing to Professor Tthiel de Sole Pool reacommending the
projected study for research grant. While T am very grateful
to Professor Shils for initiating me into this»particu1ar rield
of enquiry, T must hasten to add that vhatever may be the
shortcomings, and T am sure there are meny, are entirely ﬁino.
In‘fnct, what {s presented is a preliminary report on the study.
f want to record my deep sense of gratitude to Professor fthte]
de Sola Pool for getting me the research grant for this study.
In fact T have to thank him much more for the extraordimary
patience in allowing me to work on this project belatedly. But
for his foraebearance, patience and kgndness I would never have

been able to complete the study.
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I uould also like to record my aoﬁ:a of gratitude to
the principals of various colleges in Poons and the Heads of
various departnonts’éf the Poona University for their interest
and encouragement. It is largely dﬁc to their cooperation
that the various professors in colleges and university responded
promptly to the gquestionnaires. Of course, T feel indebted to

a1l those profesgors who have returned the guestionmaires,

T want to thank Mr., °,A., Reddy for his unstinted help
in the conduet of the enguiry at all stages including amalysis
of the data and preparation of the report. Similarly, 7T want
to thank Mrs. f, Ramanamma for prevaring the tadles. T also want
‘to thank Mr. W.¥, Bhat, who typed the report efficiently and
quickly.

Poona: ,
February 5, 1968, Y. B. DAMLE
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Chapter I

No society can do without its 1ntglauctuals.
Intellectuals may belong to akhorcd;tnriielatt or they my
be recruited from various strata. Wwhatever may be the
higtoriecal development of the intoll!gunstiu and the
intellectuals, there 1s no denying that in order that
intellectuals function sffectively certain minimum requisites
have to be satisfied. Tt is not, however, our purvose to
either enguire into the historieal development of the
intellectuals nor to differentiate between intelligenstia
and intellectuals. Our purpose is only to understand the
folc th&t thoy are expected to play in society and consequently
the kind of relationship which they have to maintain with
society and the responsibilities which they have to bear.

- Fo attempt is made to discuss the various definitions

- of intellectuals. Just as no society can afford to neglect its
intellectuals, serious students of society also cannot afford
to neglect analysing the role, status and working of
intellectuals, Waturally, in roaﬁcct of the definition of
intellectuals there obtains a multiplicity, Whatever may be
the origins of intellectuals, there 1s no denying that through
their skills and knowledge they are ebnnoetad and econcerned

with facts vital to society. As Shils observes, it iz because



: 2
of this conneetion with vital facts on the part of
intellectuals that they develop self regard and esteem and
{n turn also enjoy social esteem.. For the purposes of the
present study a couple of working definitions are provided
to start the discussion. As we know, & correct and
eompfahtnsivs daicrintion about what the intellectuals do -
also eonstitutes a useful definition and starfﬁnz voint.
uﬁﬁhaim says: "The intellectusls who produce ideas and
1deoclogies form the most important of the connecting 11nks'
between social dynamics and 1deationz" rntclloetunl; are
primarily concerned with 1deation ind it s only through
1{deation that they can provide leadership in respect of
thought and also help legitimize sction in society. The
concern of 1nﬁolloctnlla with 1deation has also been rﬁgardcd
by Schumpeter as one of the central ecriteria of defining
1ntollcctunlo.‘ Thus, he says, ®Intellectuals are in fact
poobl§ vho wield the power of the spoken and written word and
one of the touches that distinguises them from other people
who do the same is the absence of direct responsibility for
practical affairs ..... The Critieal attitude, arising no
tess rfom the intellectuals situation as an onlooker - in moat

cases also as an outsider - than from the fact that this main

G.B, de Fuszar (ed. "The Tnte tualgs ! Controversial
~ Dortrait (T11inois: The Free Press of G]oneeoffTQGOS pp.K%-61,

2 Karl Mannheim, §ggggg_gg~§hc oeio] of Culture (Yondont
Routledge and Kegan Panl Ttd., 19%6), p. 122

1 See Edward A, Shiiss "The Traditions of Tntellectuals,” in
’
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chance of asserting himself 1ies in his actual or
potential nuisance value, should add a third toncg.” :Thns,
the various characteristies of intellectuals have been
vinveinted by uhunﬁeim as well as Schumpeter. Intellectuals
are concerned with both 1deas and {deologies and since\thoy
do not have to confine themselves to both 1deas and 1deo?ogi;s
vhich arise from thiir stratum, vthoj can have on the oﬁa hand
non-attachment to any particular stratum or grouv but, on the
other hand, a very wide degree of’ntfi]intian with all kinds
of strata and groups. Beecause of such wide choice of
arrilfation intcllaetﬁnis ean develop a degree of detatchment
most essential for frank and forthright anslysis of scciety
and its problems and ecan also be in a position to offer frank
"advioo uﬁd'auggestiona. Anothor‘eharaetcrictic of intellectuals
to be nontioncd here is disinterested oursult of knowledge.
In fact, one of the ma Jor dntorminnﬁt: of self esteem on the
part of 1htollactunla as well as on the part of society can
be said to be this spirit of distinterestedness. Teaving aside
the historical nast, wvhereir the intellectuals were confined |
to a varticular stratum, since the develovment of modern
wo:t.rn‘dociety, intellectuals are no Yonger confined to any
varticular stgatum, gt least in theory in the sense that they
need not be so. Of course, in a society governmed by the caste

system the observation made above may not hold good in practice.

3 Joseph *. Schumpster, "The Sociology of the Tntellectuals,"
in Tbid., pp. 69.79 ' '
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Yet there 1s the fre¢ dom for a verson from any stratum
to become an intellectual, which 1z exemnlified by the
instance of Nr. B.R., imbedkar in the Tndian soclety. Tt was -
mentioned earlier that intellectuals are concerned with
{deation. As such intellectuals act as {nterclass
communicators. It was also mentioned s~rlier that through
their preocccupation with ideas and 1deologies, intellectmls
can derive viearious experience of classes and groups to
which they do not belong. In fact, 1ntolluctu&ic ean
participate vicariously in other classes and groups. In their
capacity as interclass communicators, intellectuals can in
a way help integrate society but can also prbuato social
dynamies. Schumpeter, in fact, has observed very pertinently
that 1t is because of intellectuals that what might have hoeﬁ
purely a conflict of material interest {s transformed into an

ideational and {declogieal conflict.

Intalioetua]s operate with i{deas and {deologies and
their main forte are knowledge and skills, wvhereby they ean
function effectively in various situations such as bureaucrats,
politicians, administrators, scientists, academicians,
proroasdrn, artists, philosophers, etoc. Their main task is
to crente and transmit new 1deas. Of course, it may not
be possible for all intellectuals to create new 1deas, 1in
which case they may rest content with transmitting and
elucidating important creative 1deas. Herein lies the
1mpbrtancc of academicians as intellectuals either in respect

of creating ideas or in their transmission.

¥
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Some of the roles of intellectuals in society have
been deline=ted above., However, the importance of their
status in society wne not sufficiently stressed, Of course,
reference was mde to the bases and origin of sslf remrd and
esteem on the part of {ntellectuals., However, 1? 1s equally
‘1mportant that intellectuals enjoy a measure of social esteem
which would emable them to function effectively. There are
various prerequisites for the efficient functioning of
intellectuals. As already mentioned, self esteem and social
esteem are extremely 1m§ortant. However, the importance of
training and equipment of intellectuals eannot be over-
emphasised. Mind has to be trained and intellect has to be
sharpened in order that intellectuals can excel in {deational
activity. Even in the esse of cnotcr!ei, a tradition of
'thtnking has to be develoved and aystcmntizcd,‘mnch more 8o
in the case of intellectuals., TIntellectun) tradition eannot
sustain without ensuring efficient, pruposive and continuous
training of the intellectuals, Therefore, education and
training is vitally important so that intellectuals can be
connected with central or vital knowledge. Highest type of
trainirig and ejuipment 1s, therefore, nee&scary vhich can
sharpen critical faculty, which is of such crucial significance
‘to intellectuals. | |

- There should be a primacy of idestion 1n the case of
intellectuals. In order that this primscy de realised,

intellectuals should develop and maintain a sense of



professiona) commitment and involvement, This signified

a spirit of detatchment and non-involvement in the persomal

or group sense and sustained activity. This requirament has
{mplications for the ﬁtrcngth of eﬁnructnr of intellectuals,
vhich alone would enable them to face any odds for their
intellectual convictions. The fact that intellectuals
function in various capacities does not mean that intellectuals
~ should *sell" themselves as a commodity or a service. In
fact, to the extent that they were to do so their operation

in the ideational realm would be restricted and constrained.
The majof commitment of tntellectuals should be in the realm
ofideation, although there are certain other requirements

which 8130 need to be satisfied in order to promote this.

Freedom from went 1s essential for a fruitful
functioning of intellectuals i» any society. ! measure of
esconomie and social sbegrity is of undeniable importance.

As mentioned earlier 1f'1necllcetnals had to depend on any
particular stratum or group for their maintemance and
susterance the ideational freedom would certainly be {mpinged
upon. Thcrcfbra, the voeation of intellectuals must be
independent and free from interference and intervention by

group or class interests.

Intellectuals must have the freedom to operate as
intellectuals and alsc enjoy a minimum measure of social and

‘political freedom. There skonld be no restrictions on their
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| ideational activity and pursuits., Similarly, undue taboos
and restrictions should mot be imposed in respect of their
social and politiegi‘narticioation; Tntellectuals are
exvected to provide leads in the field of ideation. Tt s a
common practice of various vressure grouns and paétioa to
’anlict the ecoperation of tnte!l;etunla in order to nrovide
{deational and {deological foundatiorn in sunport of their own

interests.

A minimum ‘degree of socia) esteem has to be enjoyed
by intellectuals in order to make them effective. It has been:
mentioned that as interclass communicators, intellectuals not
only transmit ideas from one section to another but would also
help in getting new ideas and {declogies accepted by various
“sections. However, in order that they are adle to do so they
must enjoy social esteem and recognition. Much more important
1s the fact that intellectuals should not be distrusted or
their motives be questioned. Along with social esteem it is
very important for intellectuals to have self esteem, repgard
as well as confidence, Without self esteem and confidence they
would not be able to carrv ocut thelir eonv{i?tiens. Toss of self
eonfidence would impair efficiency by allowirg undue pressures
to interfere with the activities and functioning of tﬁc
intellectuals. Intellectuals, therefore, must be armed with a

high degree of self confidence.

Intellectuals cannot perform their role as interclass

communicators and promoters and creators of new ideas if they
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_lacked in empathy and social gensitivity. As mentioned
earlier they should be able to pnrtieipata;viearlously in
other strata and groups to which they do not belong. If they
were to confine thomaplvos only to their own stratum and group
they might be victims of a narrow and restricted point of view
and approach to various problems. Intellectuals have to
studiously avoid any particularistie involvement and loyalty
and to develop empathy and sensitivity which would widen their
horizon of idoas~nnd'cxaorionco. Universalistic attitude 1s,
therefore, the essence of intellectusl apnroach. TIntellectuals

should rise above their stratum.

Empathy and socia? sensitivity also needs to be
cu1t1vatcd by participation in social and political affairs.
,A variety of experience would be cohdnqtvn to tdeatiom?
activity. Morsover, the effectiveness of intellectuals as
creators and prénotcrl of new {deas would also depend on their
contact with various elements of soeciety. Knowledge has to be
ut11ised. Knovledge cannot be utilised until intellectuals
are accepted by scelety through their partieipation in sociai
and politieal affairs.

Intellectuals should take upon themselves the task of
providing intellectual and scientific leadership to society. In
this context the importance of intellectuals as €lites eannot
be overemphasised. As Madel :uji elites are a snecial group by
virtue of their snecial krowledge and lk1110.4 He says the

4 See 3.7, Made?, "The Concept of Socia) Elites," Intermational
Socinl Selence Bulletin, Vo1.VITT, No.3, p.413.

¥
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congept elite 1s intended to demote a group of persons
who "“ean claim a position of superiority and hence a ecorres-
ponding measure of influence over the fate of the eemmunityQ"
Hoﬁ.vcr, in ordor‘to be elites it 1s not merely enough to
possess knowledge and skills 1t 1s necessary to have the
ecavacity to set ztandﬁrda, as Radel would say. Thus
intellectusls cannot be elites unless they vossess knovledge
and skills as well as cavacity to set standards,

The Role of the Intellectuals as Flites in India 3

The intellectnal tradition in India drtes long in
the past. Yet in so far as modern intellectual traditions
~ are coneerned it is a fairly recent phenomenon. As a result
‘of contact with and exposure to the West, intellectuals in
India came to imbibe modern imtellectual tradition. In the
wake of such inculcation, intellectuals felt that it was their
duty to provide luadcrshig/in.thn areas of thought as well as
action in various spheres of life. Starting from faja Mam
Mohan Roy to Dada Bhai Nmoroji{, Rabindra Nath Tagore, Gokhale,
Tilak, Ranade, Gsndhi, Nehru, M.N, Roy, Karve, et. al.
{ntellectuals in Tndia have besn actively particivating in
social and political affairs and have provided the nccosaary\
leadership, ranging from education and social and politiea} |

reforms, to economic and socia)} rnaan:truetton,-abolition of

§ Ibid.
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untouchadiiity, vromotion of women's education ctg. In
terms of their econfrontation with the West, intellectuals
have been required to revise their notions of standards of
achievement. In fact, they have been so busy eatching up with
the standards that they themselves have had no chance to set
standards for otﬁcrs; thereby impairing their effectiveness
as intellectual elites. TIntellectuals ir India have functioned
in vurieus eapacities as bureaucrats, ndninistrutora, eivi?
servants, revolutionaries, politicians, soeiai reformers,
oduont;on&sta including research and training in various areas
as uulllds eharisnatie lsaders ete, The role played bdy
intellectuals in Tndia in mtionalist movement as‘vnll as in
the task of matiom] reconstruction has been well recorded by
A.R, Desai, Firad C. Chaudhuri, Edward emis, and others.®
'Similarly, the attainments and failures of intellectuals in
India have been analysed by the anthors mentioned. |

However, Shils confines himself to the task of
analysing th§ qttainaont: of academic intellectuals. %hils
tries to put the ibola problem of intellectuals in a nroper
setting. Thus, he traces the traditions of intellectnals in
India'in’the hiatoricai past and brings it upto date parvticularly

in respect of its contact with modern intellectua) tradition,

€ A.R, Desai, MK‘E%__MM
(Cunhridgn: xford versity Press { Mrad C.Chandhuri
%%5 tg%cllegggai _ I«dia (!hv Delnits Vﬁr Pubit:htng Honsa,
war

LDE {2 pal i BOLW ) : e
Modernitys e n Sltuation e Phgue: Nou ‘co.,ln
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1ts attairments and failures. In order to do so he

analyses the tradition and vocation of the intellectuals in
India, their culture, economic conditions, institutional
situntion, their norformnneo; their denendence on others for
intellectual inspirations and standards, ete. Tn a very
percentive and provoeative manner Shils puts his finger on

the various problems confronting the intellectuals in Tndia.

The Role Played by Intellectual Blite in Pooma i

Aes mentioned earlier, intellectuals in India were
confronted with modern intellectual traditions beeause of
their aontact with the British rulers. As s result of such
contact intellectuals felt that independence cannot be
attained merely by political agitation but by an all round
development of the people through imparting *“modern education®.
Intellectuals in Poona, as elsevhere, were fired by nationalist
sentiments and a keen desire not only to regain independence
but also to pnt the country on a higher pedestal so that it
could attain a place of honour in the comity of mnations.
Raturally, they had\to make a multipuronged attack on the then
existing mnlaiae\vtz., aconomic, rolitieal, socinl ete.,
Staxuartg 1ike Mr. M.G. Ranade, Mr. B.G, T lak, Mr. G.G.Agarvkar,
Vishnushastri Chiplunkar, Mr. amjoshi, Mr. 0.K. Gokhale, et. al
save their best to formulate programmes of activising the |
people and to initiate wvarious tynén of reforms in a1l walks

of 1ife. It was but natural that these stalwarts gave'top'



rriority to the founding Qr adﬁaationn] institutions such

as the NDeccan Rducation Soclety, which has earned a niche

in the educational map of Tndia, i{n order to provido modern
education to the people, coupled vith a sense of mationalism,
self rospaéf ete. The role played by the Deccan Education
soclety 1s too'vcll known to need any repetition here. There
were a host of éminnnt followers of éent of the stalwarts
mentioned above, who carried forward the torch lighted by
these stalwarts. G.K. Gokhale, for instance, founded the
Servants of India soaioty; vhieh in its turn developed a first
‘rate institution for the study of economic and politieal
problems viz. The Ookhale Institute of Politics and Feconomies,
which wvas eminently headed by Prof. D.®. O-dgi) with

. distinction for » neriod of ovér 3% years, Tn consonance with

‘tha irtial aims of the sdnertiom enterprise on the vart of
the stalwarts mentioned ahove, sustained offorts were made to
provide knowledpe and skille to the younger gundrutiohs 20
that they could take upon themselves responsibilities of
lerdership in various walks of life, Tt is needless to go
into the long 1ist of distinguished alumni of the Fergusson
0011030113 well as the Sir Parshurambhau Collegs, who have
been serving the country with eminence in various walks of life.
Hdwnvor;'a few names might be mentioned: Dr. 4.8, ﬂhhnjani,

Dr. D.D, Kosambi, Mr. S.G3. Barve, Mr. 8.M. Joshi, Mr. N, G.Gore,
have distinguished themselves in their respective fields such
as education and research, administration, politics and social

wvork, etec,
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The Present Study 1

The present study of the social structure of
intellectuals in Poona is, howsver, very much limited in
scope in the sense that 1t is confined to the inrvestigation
pertaining to the college andvuniversity prdfessors in Pooma.
Therefore, the intellectuals studied here only form a part of
the intellectual group. The present study starts with a
positional definition of intelleetuals viz,, » ptudy of _hose
wio, in terms of the occupatioma? position, are oxgoctad to be
primarily concerned with ideatiomal activity. Tt 1s an enouiry
into the ideational activity of cellege and university
professors. Eventhough 1t 13 1imited in scope, some of the
thecretical propositions made in the !ﬁrcgoing have been
"examined csrefully in the present study. Thus, the social
background of the college and university professors, training,
equipment and performance, factors vhich led to the choice of
career, professiom] commitment and involvement, empathy and
social sensitivity, participation in public activities,
‘scientific and intellectual leadership of society, etc. have
’heon enquired into with a.viev to test some of the theoretical

provositions mentioned abdové:

Method of Study i

Survey method has been employed in condueting this
study, A questionnaire was constructed so as to elieit

information in respect of the areas mentioned above, Tt {s
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cbvious, therefore, that the information obtained 1is
essentially quantitative. The survey, however, was songht_to ,
be made comprohnnliia by nm*ﬂoyﬁng the census method in respect
of canvassing the questionnaire to all ﬁrofoasorl in various
Arts, Science and Commerce colleges in Poona as well as 211

the departments of the Bhivorsiéy. About 800 questionnaires
vere administered, out of which 159 were returned which have

been amnlysed in the oresent study.

Timitations and Significance of the Study @

The limitations of the present study stem from
(1) derinitiom, (11) scope and (111) method employed. Thus,
the positiona) definition of intellectuals is certainly not
_fully adequate although it provides a good starting point for
such enquiry into the social strueture of intellectuals. The
scope of the present enguiry 1s limited to the aspects mantionod'
above although aspoctslliku their sense of rnlrilinont, social
status, their relationships with students and fellow teachers,
thelr social contacts, ete. could havo‘bocn enquired into in
order to make the study eomprohenatvi. In respect of the
method emvloyed, the survey method has its own limitations in
the sense that, while it enables to obtain quantitative data, |
1t does not help in getting qualitative data whereby the
quantitative data ean be put in a proper perspective, Yot-
withetanding these 1imitations, however, the detailed survey

which has been undertaken provides interesting material about

<
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the doings of secademic intellectuals in Poona. Moreover,
the findings of the present study have heen strengthened by
the a1l Tndia study in the field of sociology of education and

particularly by the one conducted in Maharashtra region vheredby

comparable material 1s available.

Tt 1s, however, intended tc take up a complementary
study of various types of intellectuals in Poom including'
acadenmicians, authors, writers, bureauncrets, professionals,
sccial and polttical leaders, atc. with a view to £111 wp
some of the lacumae in the present study and to provide a
comprehensive piatnra of the functioning of 1ntelicetnala_in
Poona. Therefore, the limitations arising from the definition
and scope would be overcome. Similarly, the method to be
followed in the intondcaxstady wvould be primarily personal

interview and discussions in order to chtain qualitative data.
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Ghapter II
SOCIAL COMPOSITION

Out of the 157 teachers, 49 ver cent teach at the
vost graduate level while 41 per cent teach at the under-

graduate level and 9 per cent teach at both under-graduate

and poit graduste level.

Agov

There were only 4.7 per cent of the teachers vho belong
to the age group 20-25 years, 15.3 per cent belong té the age
group 26-37. As onc»uonld expect 18 per cent of the toachor;
belong to the age group 31-38 ysars and 18.7 per cent to 36-40.
There were 14 per cent of the teachers in the group 41-45.
There were 7.3 per cent of the teachers in the igc group 46-59
and 4.7 in the age group 51-56. There were 4 per cent in the
age group over 55 while 19.3 per gent 41id not mention their age.
In fho all India study 1t has been found that about 6D ver cent
of the teachers belong to the age groun 35 and below vhereas
~in the present study only 47 ver cent of the teachers belong
go the age grour 35 and below,

Age and the Classes taught by the teachers :

In the age group 38 and belowv the number of teachers
teaching at the under-graduate and post-graduate level is
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exagtly the same being 29 in each case, vhile in the age

group 36 to 55 and over there is a preponderance of tholov
teaching at the nostgraduate level, thnir~humbcr being 49 as
against 15 who teach only at the undergraduate level. It ia
ecertainly encouraging that younger teachers are teaching at
the post-graduate level and as such would maturally get better
fletiittcn for their professional development. Yet 1t is
obvious that teaching at the nostgraduate level is largely
dependent unon eho_czpcrionen as r'flaeﬁod by the age of a .

person.

Age and Various Subjects Taught

In rtapoat of thonn teaghing courses in Arts there

are only 1a teachers 1n the age group 35 and belowv vhile there
are 23 teschers in the age group 36-858 and above. In the
Science subjeets, however, 31 teachers bslong to the age

group 35 and belovw and only 16 hilon: to §h0~ago group 36-58
and over. This may possibly mean that as one advanges in
age and agquires ixpcrtaneo a person teaching science subject
i{s more likely to move out of the teaching profession. There
is similar phenomenon which has been reflected in the case of
the professional teachers (Engineering and Medical) who said
that they wanted to change thoir career from that of teaching
to some other caresr. ( Ref. A1l India Study ) Amongst those
vho teach Social Sgciences, there are fifteen tcaéh.rs in the
age group 31-38, and 22 teachers are in the age grour 36-55

and over.
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A!O and Sex ¢

There were 11 women teachers in the age group 3§
and belov wvhile there were only 7 women teachers in the age
group 36-89. This observation is corroborated by the finding
of the A1l India Study wherein also majority of the women
teachers belong to the age group 38 and belov. The percentage
of women teachers is only 16 as compared with the A1l Tndia
sample vhere 1t 15 about 34 per cent. 8ince women have taken
tb eollig- tenching as a career in fatirly recent timeukit is
but matural that there should be a peponderance of themin
the age group 35 and below. Moreover, women my also like
" to give up employment after getting married and having
ohildren and particularly after attaining finaneial stability.

“Age and Rural-Urban Bagkground :

In respect of the rural-urban beeckground it has been
found that 27 teachers hailed from the city in the age groun
35 and belov vhile there vere 18 teachers from the tovns
and 16 frouvvilligon in this xgc'groﬁv. In the age group
35 to 58 and ovir there wtio 29 vho belong to the village
and 10 vho belong to the town and 24 who belong to the eity.
It is also surprising that there are 45 teaghers vho had a
rural back-groud vhile there are only 85 who came from a town.
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As for the all India study there is a very smll
percentage of the college teachers in Iihnrtahtrt from the
rural region. It is surnrising that in this samnle as
many as 65 teachers have rural background: 39 teachers are
from towns and 63 teachers are from cities. Obviously enough
the peonle brought up and educated in cities have better
changes of taking to college teaching as a career. Of course,
this vill be examined in the eontext of easte.

Age and Caste

It should be mentioned at the outset that the
‘percentage of the Brahmins 1s 82 while that of Marathas and
the Chandra Seniya Kayasth Pradhu (a wvhite collared and high
ranking caste) is 5.3 each. There are only 2 ver cent
tdachbﬁ;_ belonging to bagkward easztes and none belonging to
the scheduled castes. It is not surrrising that there vere
4 teachers belonging to the Maratha caste, vho belong to the

age grehu és ard belov. It is hovever surprising that
" 4 e.k.p. teachers belong to the age groun 35 and belov, and

~.only twvo are over 36 in age.

Age and Edueation 3

_ In respect of education thorc vere 14 toﬁchﬁrc vho
had obtained doctorate and belonged to the age group 38 and
belov while there were 3 teachers bclonging to the sanme

Y
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group who had obtained 2 doetorates. In all thiro were 59

" teachers who had obtained doctonntin. ‘There was only one
teacher vho had a foreign degree although the age group
hag not been i.ntioned in this ecase. As one would expect
there 1s a rrenonderance of teachers who hnvt,obtainod M.A,,
my be in one or tvo subjeects, although 1t is very
gratifying to note that there were 59 teachers wvho had
obtained doctorate in their respective field.

Age and Educatiomal and Oscupationmal Baeckground i

From the All India Sample we get that most of the
college teachers are drawvn from homes vhere the father was
engaged in one of the urban -- white collar occunations.

There i3, ﬁeu'vcr, a difference hetween collogt‘m§n~tnd college
women. The college men, in professioml as well as non-
professional, colleges have a substantial propertion of the
fathers in one of the rural oceunﬁtion. This is less often

ths case among fathers of college vomen. Women eollege
teachers are drawn from occupatiomally as vell as educatiomlly
advantaged homes.

In respeet of the education of the fathers of the
teachers it is found that out of the 59 teachers in the age
group of 35 and below, 14 had fathers wvho had college
education, while there wofc 17 teachers vhoss fathers had
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postgraduate and technical education. In the case of the
teachers of the age group 36 to 55 and above there vere 20
toaehqri vhose ﬁlthqra‘hnd college education and 16 had |
postgraduate and technical education out of a total of

98 teachers. Therefore, the fathers of the teachers
belonging to the younger age group definitely have better
cdncatioail‘huckgruund.~ This finding 1s éetrabqratod by
the A1l India Study. |

The same trend is reflected in the case of the
oceupations of the fathers of the teachers. Out of 58
tcachcxa belonging to the age group 35 and below, there vere
28 teachers vhose fathers belong to higher eceupational
class such as executive, scientific and ttehnicni personnel,
various tynes of officers, academicians, rrofessiomals like
doctors, lawyers, ete. There were 13 teachers in the same
age group vhose fathers performed ordinary administrative
duties ineluding that of a sehool tesecher. As for the age
- groun 36-85 and above there wuri 33 teschers vhose fathers

belong to higher occupational grours mentioned above and in
the care of 26 teachers, their rathers performed ordirary
administrative tasks. There were only 15 teachers ineluding
all the age groups, vhose fathers were either cwners of farm,

fishery, dairy, ete., and there was not a single teacher whose
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father vas a tenant cnltivator, or mnual labour.r 1n
dairy, agrieulture, etc., while there were 11 tclchnrl
vhose fathers were skilled manual workers of all tyves such
as foreman, machine man, faetory worker, craftsman, ete.

In the case of all Tndia study, on the other hand, there
were many college teachers vhose ﬂnthois performed rural

oceuvations.

Sex

Out of the 150 teachers, 84.7 per cent vere men
and 15.3 vere vomen. Aceording to the all India study,
hovever, the ptrcontigc of women teachers in all states,
except Andhra, is 24.

\

Sex and Rural-Urban llekgrlund 3

Out of the 127 men teaghers, 53 came from villages,
24 from towns vhilo 4? belonged to cities. In the case of
women teachers, as one might expect, out of the 23 teachers
13 belonged to cities, € to tovns and 3 to villages. This
finding is confirmed by the A1l Tndia Study in the case of
Maharashtra State.

Sex and Teaching at Dif?brcnt Levels :

Out of 127 men, 83 taught at the postgraduate level
wvhile 44 taught at the undergraduate level. In the case of
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women téachers, 18 out of 23 taught at the undergraduate
level vhile 8 taught at the postgraduate level.

Sex and Caste ¢

Out of the 23 rinnin teachers 14 belong to the
Brahmin caste and 3 to the c.k.p. easte vhile in the case
of 4, caste 13 not anplicable. It is, howvever, gratifying
that remale teachers belong to the Maratha caste out of a
total of 8 teachers belonging to the Maratha easte. As for
the men teachers, out of 187 teachers 109 were Brahmins,

8 were ¢.k.p. and 6 were Marathas, and in the case of 7,
caste was not applicable and none belonged to scheduled

caste.

Sex and EBducation 1

AtAoat might expect, out of the 127 men teachers,
85 had doctorates, while in the ease of women teachers out
of 23, 8 were doctorates vhich in teaclf 1s gratifying. As
compared with the all Tndia vhere the percentage of
doetérntts varied from 8 to 197 in most of the states, in
this sample 1t is as high as 45 per cent.

Sex and Bdueational and Oceupatioml liosggggnd ]

Out of the 23 women teachers, in the case of 8,
their fathers had eollege education while in the case of 19,
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their fathers had postgraduate and technical edusation.
In the case of one voman teacher, her father was educated |
in the traditiomal system. Out of the 127 men teachers,
there vere 28 teachers vhose fathers Md college education
and there vere 24 vhose fathers had postgraduate and
technical edneation vhile in the case of 9 their fathers
vere educated in the traditiom1 system. TIn the case of
6 vomen teachers, the fathers had rrimry, middle school
or high sehool education ahd noene wvag 1lliterate. While
~ in the case of men teachers, their fathers were iliitcr&tc
and in the ease of 51 tea¢hers the fathers had primary,
middls school or high school edusation and nine fathers
had traditiomal education.

Sex Vs. rnhorn’ Oeccuvation 3

As one might expesct, women teachers vere the
_dnnghtirs of relatively better pll§.d fathers than the
male teachers. ihnn, out of the 23 women teachers only
one wvas the daughter of owner of farm, vhile 14 out of the

127 men teachers were the sons of owners of farm,

Rural-Urban Backqround of the Teschers t

- 0f the 159 teachers, 36.6 per cent wers from village,
2) per cent from town and 41.3 per cent from city.
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Rural-Urban lnckgronnd and Caste

Out of the 8 Maratha teschers, 7 belong to the
village and 1 to the town vhile out of the 123 Brahmin
teschers 43 belong to the village, 26 to towns, and 54 %o
eities. Tt is rather surprising that in the case of the |
‘teachers in vhose case caste vas not anplieable their
numbers were equally distributed between the village, town
 and eity. | | |

-Raral-Urban Bagkground and Education @

There is no relationship between rural-urban ~
background anéd education of the teachers e.g. in the case
 of the teacherd who held doctorate degres 37 came from
villages, 11 from towns and 20 from eities.

Rure 1-Urban Beckground and Fathers’ Education and Ogceupation:

As one would expect, in the case of 56 teachers who
came from villages, the education of their fathers was as
followst 8 wvere illiterate, 13 v;ro prinarz/middln-iehool
educated, 17 uvto high school level, 8 college edueated,

17 had rostgraduate and techniocal education vhile 6 were
educated in the traditiomal system. Tn the case of 29
teschers vho came from towns the sducation of their fathers
is as rblléwl : 11 upto high schoal, 8 unte eoilago education,
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S postgradmte and technical education and 4 were educated
in traditional system. In the case of the 63 teachers
vceninc from cities, as one would expect, the fathers of

36 teachers were eighter college cducntid or had post-
grndunéo and technical education (18 each); while 1t is
surprising that there were 3 teachers from cities whose
fathers were illiterate and in the case of 4 their fathers
had education upto primary/middle school, and 19 upto high
school, Therefore, one sees evidence of a pronounced
upwvard mobility, at least in educational terms, in the case

of the teachers coming from cities.

In respeect of the oeccurations of the fathers of
the teachers, as one might expect, out of the 56 teachers
who come from villages, in the case of 9 their fathers
performed agrieultural vork; as one might expect, 8 were
owners of smll business, vhile 185 were either exscutives
and scientific and technical personnel, indieating thereby
their migration to cities or urban areas. As one would
expect in the case of the €3 teachers who came from cities
only in the e#nc of 3, their fathers nerformed agrieultural
vork and all the rest were engaged in higher occupations
vhieh were prtnlrily located in cities and urbdban areas.
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Rural-Urban Bagkground & the Initial career of the tenchers:

There is no relationship between the rnrnl-urita
background of the teachers and their 1n1t111'oceupation in
the sense that 50 per cent of the teachers started their
career as high sehool teachers and then took up collage
teaching. It 1is rather surprising that in the case of a
teacher vho came from city his initial oesupation was
agricultural vork and in the case of 3 they worked as labourer
in agrieulture or dairy. Only 7 out of the 150 teachers
have taken up college teaching as a career, vhose initial
occupation had nothing to 8o with teagching.

Caste and Roltgicn t

. Out of the 157 teachers 123 wvere Brahmins, 8 vere
Marathas, 7 vere e¢.k.ps. vhile 3 belonged to the bagckward
classes and in the case of 8 caste wvas not mentioned. It is
1§torout1ng to note thaf in respect of religion although
tho:q vere 142 Rindus, only 135 mentioned their religion
as Hindu while 2 mentioned as Jainism 1 as Buddhism and
4 mentioned that they d1d not believe in religion. There
wvere 3 iullini, 3 8ikhs and 1j!orastrian. As compared with
the all India study, thc,abscncc of Christians 1n our sample
is striking. '
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In the A1l India Sample, the provortion of teachers
vho belong to the scheduled castes 1s negligible and the
provortion of those vho belong to the other backward castes

1s also small in most states.

Occupation and Designation 1t

Out of the 150 teachers, there vers only 2 part time
teaghers, 10 wvere Assistant Professors in undergraduate
colleges, 47 were 10etaror¢ in undergradmte oollc(tc, 29
wvere Heads of the departments in eollcxon; 33 were anivoritty
lecturers, 22 vere Readers and 7 were Professors / Heads of
the department at the university level and one was Head of
. eelia;t.

Out of the 33 university tcnehorl, 21 were doctorates
and the rest were M.As., out of the 22 university Resders,
17 vere doctorates and the rest were M.A.s,. Out of the
7 university Professors, 3 vere doctorates. Out of the
ecollege lecturers, 2 were B.Eds., 39 were M.A.3 and S vere
doctorates. Out of the 19 Assistant Profhlseis, 1 vas a B.Ed.
7 were M.A.s and 2 wvere doctorates. Out of the 29 eollege
Professors and Heads of Departments, 1 vas B.Ed., 22 vere
M.,A.s and € were doctorates.
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Out of the 33 university lecturers 21 held
doctorates. Out of the 22 university readers 17 held
doctorates degrees.

Oecupational desigmtion and teaching exverience :

As one vould expeet in the ease of 22 university
Readers 10 have been teaghing for 16 years and more vhile
in the case of 33 university lecturers there were 19 teachers
vho have been teaching for less than S years. There is only
one university Reader whose teaching exverience is less
than 5 ysars. Otherwise higher desigmation clearly depends
on the number of years- that a person has been teaching.
8imilar trend 1s revealed in the case of college teachers.

Parents' Education and Oesupation @

In the ease of 19 tolihnrl their fathers were
1114terate or bearly literats, in the ease of 17 they had
education unto Primary or middle school. Fathers of 42
terchers had sducation upto high sehool and 34 had college
education. There were 33 flthers vho had peatgrndnito and
technical education and 17 were educated in traditional

_system. In the case of 43 teanchers, their uothorlﬁvtrc

/
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1111terate, in the case of 51 their mothers vere educated
upto orimery / middle school, in the ease of 20 upto high
school, in the case of 2 college education and in the ease
of 2 postgraduate education, while in the ease or 15
teaghers their mothers were educated at home in various arts

and erafts.

~ As for parents' oceupation there were 135 teachers
vhose fathers were owners of farm, land, ete., in the case
of 3 their fathers vere oroprietors, directors, managers,
ete., of big industrial coneerns, wholesale merchants, ete.,
in the case of 19 they vere owners of :mnil business, retail
chon-, vhile in the case of 88 ttaéhcra they vere sxecutive,
scientific and technieal personnel, nrofessiomls ete., in
the case 6! 43 teachers they belong to the ordianry
administrative starf such as clerk, casghier, stec., and in fho
case of 2 they were skilled manual workers ineluding
foremn, factory worker ete. In respect of moéinra'
oecupation there were 3 teachers whose mothers vere owners
of farm, land, fishery, etc., ehort wvere 2 teachers whose
mothers were either manual or agrienltural labourer while
it 1s surprising that in thn}ca:c on 1 teacher the mother
was proprietor, director, ete. Ih the case of 3 teachers
the mothers vere owners of smll business, retail shop ete.
There vere 5 terchers vhose mothers were executive, scientifie

and technical personnel vhile in the case or/ 4 their
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nothori vere ordimary sdmintistrative stare. While 67 teachers
had their fathers with college education or rostgradumte |
degree, there vere vary fev in vhose case the mother had
eollege esducation or postgraduate degree. While in respect
of employment 135 teachers had their fathers employed in
wvhite collared and higher occupations, only in the cass of
13 teachers that their mothers veree employed in white
¢ollared and higher oceupations.

‘Grandfathers' Kducation and Occupation :

In the case of 17 teachers they were 11literate or
barely literate, 18 had orimery or #iddle sechool education,
23 had high school education, while 9 had college sducation
and 5 had pvostgraduate and technieal edugation, wvhile in
the case of 39 they had traditioml education. In resnect
of grandfathers' oceunration, as one would exrect, 48 were
ovners of farm vhile 2 wers either manml or agricultural
labourers, 2 were vropristor, director ete., and 185 were
| owners of small business, 1S were either exscutive, or
scientifie and technieal personnel, professiomls, ttq., and
35 belong to the ordinary administrative staff. Therefors,
there bas been erhancement of cdneat;oﬁ and oceupation in

respect of the fathers.
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Dhclos"lduention and Ogoupation 1

Since generally the uncle belongs to the father
generation, 1t i{s not surprising that there wers 84 teachers
" whose uncles had college or prostgraduate education. Similarly
vin the case of ocourations alse in the case of 124 teachers
their umeles wers smployed in white collared and higher

oceurations.

Brothers' Bducation and Oceupation 3

One hundred and one teachers had 1 to 3 brothers,
vhile 19 fcach&ra had 4 to 6 brothers. Thers was only one
teacher who had 7 brothers and 29 had no brothers. In respect
of the brothers' education 171 teachers had brothers with
college education or nostgradumte degree and technieal
/qunllfteatton, while in the case of 2" teaghers their
brothers vere in schools - primary, middle or high sechool.
In respect otioccupation, 82 had brothers engaged in wvhite
collared, higher oceupations vhilq 25 were engaged in
ordirary administrative duties °nd 2 vers owners of farm

~and 1 vas 2 manual or agricultural labourer.

8isters' Rducation @

.\ ,
One hundred gne teachers had 1 to 3 sisters and 18
had 4 to 6 sisters and 2 had 7 sisters and 29 had no sisters.
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In the case of 65 teachers their sisters had either
college sducation or postgraduate and technical education,
vhih in the case of ‘3 tesghers their sisters were i11literate
and the rest vere schooling and 3 had treditional edueation.

Righ School and College Bducation of the Teachers @

As one would expeect, 132 teachers had their eollege
sducation {n cities vhile 14 had it in towns. In the case
6f high sehool education, 18 tonehgrn'hid 1t in villages,
83 {n towns and 78 in eities. Obviously encugh faeilities
for higher education are available mainly in cities and fairly

recently in towns.

‘Education and Income 3

Pour teachers vere bachelors of education and were
teaching in & Teachers' Training College, 74 had Master's
degree, 11 had double Master's degree, 2 had Master's degree
plus some professioml diniloma. Only one had a foreign
diploms and 58 had doctorates out of vhom 7 had doudble -

doctorates.

There was only one teecher, obviously a part-time
teacher, vho got less than Rs. 1,899/~ per year, there vere
only 3 in the bracket Rs. 1,207/~ to Rs. 8,809%/-, 8 in
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Rs. 2,501/~ to 3,870/-, 19 1in Rs. 3,671/- to 4,870/-, 38 in
Rs. 4,3':1/- to 6,790/-, 31 in Rs, 6,971 to s,mo/-, 27 m
Rs. 8, 701/~ to 10,77/~ and 19 in Rs. 1a,nox/- to 1s,oao/~
and 7 wvho earned above Rs. 15,%1/— per year. Therefore,

the modc» is obviously 35 teaghers who e rned betveen

Rs. 4,8%1/- to Rs. G,MQ/- per year., While in this sample

~ there have been 84 teachers vho have been earning above

Rs. 8,000/- per year, there are very fev teachers as per the
A1l India Study vho have been earning Rs. 6,000/~ per year.
Of course, it has to be remembered that our n‘nplc is
eomposed of both eollege and gninuity teaghers, vhile {n
the a1l Indis study only eellege teaehers are included fn the

sample.



Basie Training and Bducation

Out of the 150 teachers, 858 held dectorate degrese,
vhile 74 had Master's degrees, 11 had doudle Master's degres,
2 had Master's dagric with some diplom, 1 had a diploil or
degree from foreign university, vhile 4 were Bachelors of
Education. Therefore, obviously, frem the point of viev of
initial training andkcqutpmcnt, the teachers are very vell
qualiftied to undertake advanced teaching and research. As
‘ obinrvod earlier, in this sample, there vers 33 university
lecturers, 82 university Readers and 7 university Professors.
Out of the 88 doctorates there were 5 women teaghers out of
a total of 23 women teschers vhich comoares very favourably
vith the all India study. As for the teschers who work in
‘the university, out of the 33 university lecturers 21 held
dectorates, out of the 22 university readers 17 held doctorate
wvhile among the 7 professors 3 held doetorates. Even at the
undergraduate level out of sa‘tilchora vho are employed in
e0lleges, vhether as pfofbn-érs, qcsiitunt’profcslorig‘
lecturers or even part-time lecturers, there vere 16 who held
doctorate degrees. There was one professor vho is also Head
of a ?qstgrlénlto.Inutttutien‘vho held a doctoral degree.
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6! ecourse, out of the 88 college teachers 26 also teach

at the postgraduate level. Besides, a fev of these
teachers have been also recognised for Ph.D. guidanee in
their respective subjects. All the University Professors
and Readers have been offering guidance at the Ph.D. level,

vhile a fev of the university leetursrs also have bcén

' recognised as Ph.D. guides. Tacultyvise, ,tho' Arts Faculty
had 21 teachers out of a total of 42 teachers vho held
doectorates, the Seience Faculty had 21 out of 69 who held
doctorates, vhile in the faculty of Soecial Seciences, 13 out
of 48 held dactomtu.'

it is very surprising to note that 3 teachers who
have doectorates declared their initial ocouvation as (1) ovner
of a farm (11) temant cultivator or peasant proprietor and
(111) as manual labourer in agriculture or dairy., Obviously
their initial career was very humble and nov they have been
able to join the teaching profession by sheer determimation
and hard vork as well as genuine interest. There vare also
2 M.A.3 vhose initial occcuvation was manual labourer in
agriculture or dairy ete. There was only one W.A. vhose
initial oceceunation wvas that /cf a proprietor, dimt& or
manager, big business owner ete. 8ixty seven teachers
declared college of university teaching as their initial
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oscupation out of vhom 29 hcid doetornto.aagréos, 32 were
M.A.8, 4 were doudble R.A.skeno held foreign degree or
»dipln-n and 1 vas a B.Ed. There were 74 teachers whose'
initial oeccupation vaz that of a high school teacher out of
vhom 24 hold doctorate degree nov, vhile there wvere 6 iith»
double M.A.s, one with M.A. plus dinlonl and 49 with M.A,
and 3 with B.Ed. Only in the ecase of one téachor vho holds
a doctorate now, the initial ocecuration was that of an army
offieer. Therefore, in the c2se of 143 teaghers out of 150,
the initial occuvation has been that of teaching, vhether
at the high school level or university level.

sdueatien and !onching lrpcricnan ]

\

Thirty-six toaehcr: have been tesching for less than
8 years out of whom 10 hold doetortto degrees, 29 M. Ai, 2
double I.A., and 2 B.Ed. Pbrty~rivo teachers have been
tonehin: for a period hotvnou 6 to 10 years out of vhom 18
hold doetorat- degrees, while 24 vere M.A., 4 vere doudble
M.A., one u A. with diplonn and 1 B.Bd. TVOntyanino teachers
have been teaching for a period between 11 to 18 years out
of vhom 18 hold doetoruto degress; 11 are M.A. 2 are doudle
M.A. and one i.ld; 'Thirtybfinr teacher have been teaching
for a pertod betwesn 16 years and dvcr'oat of‘whon 17 hold

\doetornt. degree, 1 a foreign degree or diploms and 16 hold
M.A. A relationshin i{s diserenible between education in the
sense of degrees held and the length of tesching experience.
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Bﬂncutton and Academic Attainment in terms of Research

and Publication 1

It has already been cbserved that out of the 150

teachers as many as 58 hold doctorate degrees and that
therefore they are very wblilcqnippod for advanced teaching
and research. Therefores, it would be interesting to enquire
inte their researeh activity and publications with reference
to their educatiomal attaimment and egquinment. stxty-fiio
teachers have published books renging from 1 to 5 and 15 and
over., Thisf finding comp res very favourably with thexr all
India study in respeet of the Maharashtra state. Out of
thnvia teachers who h#vo published books 47 hold doctorate
degrees. Amongst those 3 teachers vho have published books
over 15, all! of them hold doectorate ingrccs.‘«aut of the
remining 25 teachers 23 are M.A.s upiin 2 are B.Bd.s.

Ianguage in which books have been written @

Twenty-nine teachers have published in English, out
of vhom 16 hold dootorate degrees, 11 hold M.A. and 2 B.Bd.
Out of the 12 who published in Marathi, only 4 hold doctorate
deczrees and 8 hold M.A. Out of the 6 vho published books in
Hind{, 4 hold doctorate degree and 2 hold M.A. Out of the
15 terchers vho have published books both in English and
Marathi 13 hold_doetorata dogroc and 2 hold !.A; There uis~
only one teacher who published books in both Marathi and Ktn41
and held a doctorate degres. Thers was only one teacher who
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has published books in English, Marathi{ and Hindi and
held a doctorate degree.

Articles !

Seventy-five teachers have pudblished articles and
papers oit of vhom 468 hold doatorate degree, 29 hold M.A.
There were 31 teachers who have publighed between 1 to §
articles, 17 betwveen 6 to 17 articles, 8 between 11 to 18
and 17 between 16 to 21 and over, wvhile there tht been 2

teaghers, both of them hold doetorate degres, who have
published more than 100 artiecles.

Forty-seven teachers have nublished artielo:.and pavers
in English out of vhom 29 hold doctorate degres and 18 hold
M,A. degree. There were 6 teaschers who have published
articles and papers in Marathi all of vhom were M.,A., There
were 3 teachers wvho have published articles aﬁd papers in
Hindi all of whom hold doctorate degres. Out of the 18 who
have published both in English and Marathi 12 hold doctorate
degree and 3 M.A. Only one teacher has published artialnj
and papers both in Marathi and Hind{ and holds a doctorate.

Betwveen one-third to two-thirds of teachers, from
the A1l India Sample, hrve naver published anything by wy

of articles, hooks, research reports, ets. Between the three
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groups of teachers ( non-professioml college teachers,
non-professional vomen college teachers and professional
college teachers ) men in non-prefessionmal colleges have the
highdst percentage of those who elaim to h-ve published
sintthinx at some time of their career.

Unpublished articles and Papers

8ixtyfour teachers have mentioned that some of their
articles and papers vhich have been actually prevared by them
have not been published. Various reasons were ascrided for
not having nudlished these articles and papers such as the
delay in publiehtion, lack of sustained motivation to vursue
A thc,anttcr; rcjoefion of articles and naners for rubliecation

in the c2se of a few teachers ste.

It 1s quite gratifying that 65 teachers hawe published
books and 78 have published articles and papers. As one might
expect there is a praponderance of teadhers 1nwhogh these
categories of those vho hold doctorate du;roo. +Purther
analysis of the date revealed that amongst those who have
published books 61 were men teachers, while there were 3 women
teachers also vho have published books. Likevise, in respect
of thoss who have published articles and papers 71 were men

teachers and 4 were women teachers.
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Faculty and Publications ¢

Out of the 42 teachers who belong to the Arts Fagulty,
28 have published books, while out of the 60 who belong to
the Science faculty only 13 have published books, and out of
the 48 vho belong to the 8Social Secience faeulty, 23 have
published books. Similar trend is reflected in respeet of
those vho have published articles. Thus out of the 42
teachers who belong to the Arts Faeulty, 30 have published
articles and papers. In the salence faculty out of the 60
teachers only 20 have published articles and papers and in
the Sociul Science Faculty out of the 48 teachers 88 have
published articles and napers. '

'8ex and Tnitial Oeecuvation @

In respect of initial occuration there is a significant
relationship between sex and changing over to teaching
profession. Of the 23 women teachers, 9 started their
career as teschers in college or university, while 18 of them
taught in high school to begin with. In thecase of the men
tcachdrc,'hevtvcr. there are 7 teschers vho have changed
over to the teaching profession from non-teaching professions
and oceupations such as evn;rshtp,er land, agricultural and

nnninl labour, ownership or‘nmlllfhnsinont, army offieer este.

~
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‘8ex and length of tonchingrexvoritncc :

Out ar‘thi 23 wvomen teachers, 12 have been toqehiﬁg
for less than 5 years wvhile the number of men teaghérs for
this boriod is 24 out of 127. As for the teachers teaching
ror 6 to 158 years, there were 67 men and only 6 women teachers
and in the bracket 16 years and above there were 31 men
teachers ind 3 women teachers., Obviously, the women teachers
have taken to this profession fairly recently, although there
have been a few teschers who have been teaching for 16 years
and over. This could be explained in terms of the advancement
of higher education and training in the case of women during

the fairly rescent period.

Designation and Occecupation and Publigations @

Out of the 65 teachers vho have published books, 37
wvork in the university departments in different capacities.
Out of 33 university lecturers 17 have oudlished books and
out of the 22 Untversity Readers 13 have published books, vhile
all the 7 university professors have published books. As
against this out of the 88 college teachers 28 have published
books; This ecould be explained in terms of (1) requirements
of a particular designation aﬁd capacity, (11) motivation and
(111) facilities. ' \
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| Hbmbarihip of Uoverning, fdvisory, Enquiry, Consultive
| bodien efe. ¢

Out of the 157 teachers there were 22 vho vere members
of Governing bodies of educational institutions, out of vhom
9 held doctorate degree, 18 held M.A. and one held B.Bd. The
membership of Governing bodies seems to be related to the
designation in the sense of senifority. Out of these 22
teachers, 10 are Heads of Departments in undergraduate coll.gﬁn
vhile 4 are Univessity Readers and 2 are university professors.
The GQoverning body means in this case oither the governing
bodies of the various edusatiomal societies which run the
undergraduate gollegss or the academic council of the Poom
University ete. There is a cinar rolatiqnuhip between the
age of a teacher and the membershin of the governing bodies.
Thus vhile there were only 4 teachers between the age grouv
20 to 40 as members of governing bodies there were 18 such
members, who belong to the age group 41 to B6 and above.

There are 2 women teachers vho ara@qlio members of
goverhing bodies. It should be noted here that these two
vomen teachers are obviously prrofessors and heads of the
departments in undergraduate’colleges. Yet it is surprising
that there wers € teachers who hed @tnught for less than §

yitrs and 1 teachers who has taught for between 6 to 19 junrl,
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are alsc members of governing bocdies. The rest 1.e. 15,

are wvho have been teaching between 11 to 25 years and over.

As fbr'tht membershin of onquiry committees and
advisory bodtca,‘zo teagchers have vorked in this cameetity,
out of vhom 14 worked on 1 eommittee, 3 worked on 2 to 3
'committees and 3 on 4 to 6 committees. There is onlj one
teacher vho vas below 30, there were 3 between 31 to 35 and
all the rest belong to the ager groun 36-55 and over. Amongst
these, there is one woman teacher also. Out of these 20
toaeﬁcr:, 17 hold doctorate degrees while the other hold M.A,
It is cufprising that 5 lecturers in undergraduate colleges
were also members of such enquiry committees and advisory
‘bodies. There were 6 professors and heads of departments
vho were members of such bodies. There were 2 university
lecturers and 3 Readers vho wvere members of such committees.
Out of the 7 university Professors, 4 vere members of such
inquiry committees and advisory bodies. There vere §
teachers vho have taught for less tham 19 years vho were m
members of such enguiry déunittces and advisory bodies vhile
the rest i{.e. 15 have taught for 11 to 25 years and over.

There were 13 toachoiarwho wvere mombofa of
Consultative bodics, out of vhom only 2 belong to the age
group 31-38 and a1l the rest belong to the age group 41 to

86 and ahovg. There wvas a voman teacher also vho wvas a member
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of the coniultntivo bodies. As one might expect, there
vere 8 teachers who held doctorate degree and only § vho
held M.A, as fbr as the membershin of econsultative bodies
is eoncerned. éut of these 13 teachers, 3 were university
!nadar', 3 University vrofessors, 2 university 1netnrori.
2 heads of departments in colleges and 3 lecturers inm
eolleges. Tive of these 13 members have been teaching for
less than 18 years vhile the rest have been teaching for a
period betwveen 15 and 25 years and over.

There were 43 teachers vho held administrative posts
such as being in charge of different committees like the
debating union, snorts committee, lidrary committes, hostel

committes ete. Out of these, 16 beleng to the age group

betveen 26 to 49 while 27 belong te_tht age group 41 to 585
and above. Obviously, the seniority of a teacher has
something to de with holding and administrative pvost. There

was one wvoman teagher vho also held administrative rost.

Nineteen of those vho held such posts, held doctorate degree
vhile 23 were M.A. and one wvas a B.Bd. The level at ihieh

a uﬁrion teaches viz., college or university has no relation-
ship with holding admini:trgtivc post, since 82 university
lcetnrirg,'roadors or professors held such posts vhile 21
college lecturers, assistant professors or prorossoia held

such posts. It seems to be, however, related to the number
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of years that a person has been teaghing, boe:nni out of
these 43 teachers 13 have been teaching for less than 10
years wvhile 37 have been teaching for a period between 11
to 25 years and over. |

Personsl Library of the Teachers :

In order to equip one's mind {t 1{s necessary that a
teacher ihoﬁld have a versoml library of his or her own.
Particularly vhen teachers are engaged in advanced teaching
and research, it is ah:olntcly'onsontial ror them to possess
books pertaining to their particular diseipiine. It would
ilao be desirable {f teachers subseribe to learned, professioml
journals Qhertby they can keep abreast of the nev developments
in their special frields. Teachers were asked ihcthar they
possess books of their own and if so how many and also vwhether
tkcy subscribe to learned and professioml jourmls.

Out of the 180 teachers 123 mentioned that they
possessed books of their own ranging from less than 10 to
1070 and over. It {s surnrising that while the maximum number
of teachers had books bctwien 171 to 280, there was more or
less uniform dfspersal on both the sides, for instance, from
fil to 170 and 281 to 1000 an& over.

Out of the 127 men teachers only 11 did not vossess
any books mf vhile out of the 23 women teachers 5 did not
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possess any books of their own. Rovéver, 1t is gmatifying
to note that both men and women teachers have besn K
possessing books ranging from less than 10 to 1990 and over.

As one might expect, in respect of the teachers

_ hplonzingytc the age grounp 20 to 25 no one possessed more
than 107 books. There was only one teacher in the age group
26 to 37 vho possessed more than 179 books. Teachers above
‘40 have scoumulated many books ranging from 2850 to 17" and

over.

Three teachers vho had B.Bd. degree nrossessed books
ranging from 11 to 25 while 78 teachers vho held NM.A.,
possessed books ranging from less than 10 to 1000 and over.
Out of 58 doctorates, excepting 3, all of them possessed books
ranging from less than 17 to 1900 and over.

Bnquiring into the faculty wise distribution in respect
of possessing books it is found that out of 42 teachers in
Arts faculty 41 nossessed books ranging fioa less than 10 to
1970 and over. There were 12 teachers from the Arts Faculty
who possessed more than 1707 books. In the science faculty
out of the 59 teachers 80 uogsns:od books ranging from less -
than 19 to 177 and over. Béwvvor, those who possessed
books over 1770 were only two. In the Soeial Science Faculty
alsc out of the 49 teachers, 47 possessed books ftnging from
less than 17 to over 1000 although there were only 2 teschers
who possessed more than 1770 books. |

*
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It vas felt that the level at wvhich the teachers
were teaching might inko for some difference in respect of
possession of books vhich has bcaﬁ corroborated. Out of the
74, vho taught at the postgraduate level only(a did not
possess any books, while out of the 62 who taught at the
undergraduate level 11 did not possess any books. Noreover,
amongst those vho taught at the rostgreduate level there were
18 teschers who rossessed more tham 179 books, vhile amongst
the undergraduate teachers there was only 1 teacher who
possessed more than 1700 books.

There 1is no varticular relationship between the
desigration of a te-cher and the number of books he or she
pocscssad,.bnenuic leaving aside part time lecturers,
 lecturers, assistant prort:tors and professors in undergraduate
colleges possessed books ranging from less than 10 to over
1990 along with the university lecturers, readers and
professors. However, in the case of the 85 eolleges lecturers,
agssistant professors and professors, 13 did not nossess any
books, while in the case of 62 university lecturers, readers

and prorajaors only 2 did not possess any books.

There were only 57 toq@hars vho subscribed to learned
and rrofessiomal journals. The mumber of years for vhich
they have been subscridbing to the jourmals manges from less
than 1 year to 21 years and over, although there were only 6
teachers who h~ve subscribed for 16 pears and over.
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There was no teacher in thc age group of 27 to 28
vho subscribed to any jJjourmal. Otherwise all the age grouns
are vell represented. However, as one might expect in the
higher age group e.g. 46 and above there is a proportiomtely
greater number of teaghers who subscribe to the learned and

professioml journals and also for a longer period.

Out of the 127 men teachers, there wvere 57 who
subscribed to the journals vhile out of the 23 vomen teachers
7 subseribed.

Out ofuthc 87 teaghers who rossessed M;A. degree 26
subseribed to the learned jourmal, while out of the 58
doctorates 39 subscribed to the jourmals. Likewise those
who held doctorates also have been subscribing for a long
periocd. This 1is just as it should be, f@r 1t wonlad priinrily
be persons engaged in research eareer vho would be 1ntgrastod

in subscriding to the jourmls.

Teachers from the Arts fagculty are proportiomately
greater in roapdet of subscribing to the jourmals bccnunc»
out of the 42 teachers in tiis faculty 28 subseribed to the
journald vhile out of the 59 seience teachers, only 14
‘subseribed to the Journﬁln'ind among the 49 social seience
teachers, 18 iuhscribcd to the jourmals. likewise, teachers
from the Arts faculty have also been subscriding for a longer.

period of time.



50

As one might expect, teachers teaching at the post-
graduate level were more inclined to subscribe to thn
journals for out of the 74 postgraduate teachers 42 snhucribod
to the journals, while out of the 62 undergradmte teachers
only 13 subscribed to the jourmals. MNoreover, the post-
graduste teachers subscribed to Janrnﬁla for a longcr period

than did the undergraduate teachers.

The desigmation of the toachor and particularly
uhcthor a teacher teaches in undergraduate college or in the
university has something to do with sudbseribing to jourmals,
Thus out of the 85 teachers teaghing in undergraduste
colleges only 21 subscribed to jourmals, uhili out of the
62 teachers toaehihg in the university 34 subseribed to
journals. Moreover, they also have been subscribing for a
longer period. In a way this 1is 211 the more gratifying
for the simple reason that in spite of the fact that learned
and professiomal journals are easily available in the
university library, more than 57 per cent of the university

teachers subscribe for the jourmals.

In the case of tenchers whose fathers had higher
sducation including eollvgo{ vostgraduate and also traditioml
education, there was a nrevonderance of teachers who

vossessed their own books. Thus, out of 78 tugehcrs vhose
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fathers vere highly educated 73 possessed many books, while
out of the 70 t-auhogi vhose fathers did not have much |
_educatton in the sense that they were either illiterate or
had only primary or high Sechool education, 57 teachers
possessed books of their ovn. No such relationship is to
be found in the case of teachers who subscribed to journmals.

Thers seems to be a clear relationship betveen the
oceupation of fathers and the books prossessed by the teachers,
Thus, out of the 15 teachers vhose fathers were owners of
land 14 pvossessed bﬁeki of their owm. Out of the 3 teachers
vho were the children of oroprietors, directors or owners of
big industries, all of them possessed bookl; Out of the 19
teachers whose fathers were owners of small business 16
possessed books, vhile out of the 58 toaehofu vhose fathers
were selentific and technieal personnel ete., 53 possessed
mny books. 8o also out of the 42 teachers vhose fathers
‘un:o ordinary administrttttp starey 38 possessed mny books.
Lik.uitc there is a pronondﬁruncc of the teachers vhose
fathers followed vhite eollared and higher ocecupations in

respect of subscribing to journals.

8imilarly there :-cq; to be some relationship betwveen
the occuvation of the brothers of the teschers and the
number of books they possessed. Thus, in the case of 66

teachers vhose brothers were scientific and technical -
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personnel, 60 vossessed many books. Similarly in the case
of 25 teachers vhose brothers wers ordinary administrative |
staff 23 possessed many books. A similar trend is seen in
‘these cases of subscribing to journals on the part of
teachers. Of courss, this eould also be explained in terms
of the (1) higher education of the brothers of the teachers
and (11) their concerntration in higher ecolpaﬁlen’cnch as

the ones mentioned above.

What were the factors that influenced the teaghers in

It 1s of erucial significance to engquire into the

" fagtors which have influenced the teachers in their ehoiee
ofthe tonﬁhinz eareer, because without such understanding

1t would not be nossible to anelyse later on their »nrofessional

involvement, commitment ete.

It s very interesting to note that out of the 180
teachers 82 mentioned: that they chose this caresr purely
out df‘porconal‘liking and aptitude, This is very aignifieanf
since such teachers are 1ikely to feel more imvolved inmnd
committed to the profession. There vere 12 teachers who
mentioned that they worcltnipirqd to choose this eareer by
their parents, wvhile 6 were inspired by thd teachers. Autonomy
of the profession attracted 3 teachers to4tho profession.
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Possibly they were dis-1llusioned by laek af\wtonm in
governmental jobs. 8ix teachers considered teaching
profession as conferring good status on them. Two of the
teachers vere motivated to choose this career sinee they
felt that it would not involve much of a strain either in
respect of the rigour of work as vell as th hours of work.
In short they probably leoked upen tesching career as an |
easy go'in; work. Obviously, such an attitude would have
very deleterious consequendes for professioml imolvimnt,
commitment, efficiency and koatput. Bven worse than all
this, such an attitude would have a very demoralising impact
on the student body. There were 3 tesachers wvho mentioned
that they chocio this ecareer since there wvas no other
alternative. Possibly they could neither compete for jobs
vhich they regarded as verthwhtin‘ nor did they have the
sense of responsibility to abstain from a career vhich was
‘not of their ehoice. They seem to have been comnletely
oblivious to ethics and responsibility of this eareer. There
im.'o 17 teachers vho could not speeify any partiecular reason
vhy they chose this career. This fact ean bde interpreted
as a very lacadiasecal ( casml ) attitude on the vart of
these tnahari. Obviouciy,f fhou teachers have not given
any serious thought as to t£o duties and responsibilities
which go hand in hand with§ this career. Vorse still is
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the case of the 26 teachers who me-ntioned that they chose
this career purely accidentally. This is gquite in tune
‘with Gaudino's remark that many teaghers initially drift
into the profession and that "the young aspirant does not
really make his own choice". Gaudino further observes that
there are various reasons such as example of a devoted
teacher, {nfluence of a relative, independence and freedom
of the profession, leisure and leng holidays, convenience,
meceident, ete., which make for the shoice of tesching as a
eareer. Oaudino observes that "it (teaching career) is like
‘an arranged marriage : one is put into it, makes the
adjustment, grows attached, and eventually it becomes an
essential part of oneself. Some teachers contend that if
they had it to do over, they would go inte business or
government. But they do not have it to do over, and probably
just as happy that they do not".1

- Enquiring into the rolatioﬁihip between the age group
to which the teachers belonged and the fagtors vhich led the
teachers to'choosq this caresr, no partieular ralittanuhip '
emerged exceot in the ease of the 26 teachers vho mentioned

that they chose this career smceidentally. There were 7 such

1 Rebert I. Gaundino, §§§3§ggggn_gngzggglsz - (Bombay;
Popular Prakashan, 5) p. 197
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teachers in the age group 29 to 39, wvhile there were also
14 teachers in the age group 31 to 45 vho also gave the

same response. On the other hand, in the age group 48 to 88
and over there were only 8 teachers who gave this response.
Otherwise in the case of the teaghers who mentioned othﬁr
factors there was a more or less uniform dispersal amongst
the various age groups. It is gratifying to note that there
vere 38 teachers who mentioned ehatkEhpy chose teaching as

& career due to persomal liking in the age grour 20 to 38.

Women teachers sesm to have chosen the eareer more
‘voluntarily than is the case with men teachers, since there
wvas not a single voman teacher who mentioned that she chose
this earser since there was no other possidility. As one would
expect, there was 1 wvoman teacher, vho mentioned that she
chose this career because of easy working hours. This rnsnohao
is quite in keeping with the ecultural role rnqniromonts of

an edueated tnd employed female in Indian :oeicty?

There dotu not seem to be any direct relationship
between cdacutionul.attainmmnts anﬂ the responses of the
teachers in respeect of the quteiea "what led you to this
career?. Possibly one of tit reasons may be, that there

e A.'namnna-mn, Educated Women in Idia,

& thesis to be submitted for Ph.D. in Soctolegy:
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were mamy teachers vho did their doetorates after accenting

a teaching job. There seems to be scme difference in the
case of the responss 'inspired by parents' betwveen the
teachers holding M.A. and those holding doectorate, only 3 of
the former mentioned that they were inspired by parents

vhile § of the latter gave this response. As one might expect
there were 18 M.A.s vho gave the response that they chose
this uﬂro.r aceidentally as against 8 doctoratea. In the
case of teachers who gave the response that they were
attracted to this career by 1ts autonomy, as one would expect, |
there were more dootorates im this category than the M.A.s

In terms of the various faculties and the reasons
‘given by the teachers for their choice of this career there
seens to be some relationship in the ease of some resvonses
e. g. while 60 per cent of the social science teaghers
mentioned that they chose thi- career out of persoml itking,
52 per cent of the sclence faculty teachers and 48 ver cent
of the igtn faculty teaghers gave this response. S8Similarly,
in the case of response "inspired by parents" 7 teachers
belong to the Arts Faculty, 4 to the Science Paculty and only
one to the Social Seience Fasulty. It would certainly seem
surprising that the response "accidental” was evenly spread

amongst the various faculty teachers. There was not a sin}le



57
~ teacher from the social science faculty who mentioned that
this eareer vas chosen because of "no other nossidbility”,

whiii there was one such teacher in the Arts Fagulty and
2 such teachers in the Science Faculty.

Eaquiring into the level at which the teachers have
been teaghing and their roaponia‘to this question, there did
not emerge any particular diffe~ence between the tesghers
teaching at the nndnr:radunto'und pestgraduate level, expept
in the case of the response “autonomy" vhere all the
3 teachers who gave this response were teaching at the
postgraduate level and also in the case of thovro:pensa
"i{ngpired by teachers" vhere there vere 5 dostgraduate
“teachers and only one undergradmate teagher who gave this

response.

FProm the data available 1t appears that in the case of
thovrunnenso "inspired by p&fnnts' university teachers
~ were better represented in this category than the undergraduate
teachers. Othervise there is no difference.

| While in resveat of the resnonse "persomal liking"
given by t.uehail, those teachers vhose parents had high
school education seem to cx‘rt greater influence than in the
case of those who had college and postgraduate education or
traditioml eduneation. _The relative percentsge being 66 in
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the case of fathers wvho had gollege education and little

over 859 who had higher education. There seem to be also a
elustering of the resvonse "accidentz1" amongst the tiichcrs
vhose fathers had-college or nostgraduste education. Thus,
ont of the 66 teachers vhose fathers had eollege and post-
graduate education 15 mentioned that they chose the career
tcctd;ntullyy vhile in the case of 70 teachers whose tithcrc
vere either {1literate or had primmry or high school edugcation
there were only 9 t-aeh-rs‘gho gave this response. This
could be explained in terms of the relatively higher
ogcupational aspirations of the highly edus-ted fathers for
their children, vhile in reality these aspirations could not
be realised. ‘

Enguiring inte the relationshir between the oceuration
of the father and the chotlee of;ke:éhing caresr, the observation
mde above is well corroborated. Thus, but of the 268 teachers
Who gave the resvonse “aecidental” 22 were concentrated im
the following categories of their fathers' oceuration much as
owners of small businesses, sctentifiec and teshnical versonnel,
ordinary administeative staff.

Similar relaticnship sicns to exist 1n'rosp¢et 6! the
education of brothers and the reasens which they have

aseribed in respect of the cholce of career. Thus out of the
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62 teachers whose brothtrs had poatgrndnato and technical
sducation 37 gave the resvonse "personal liking". Sindlurly,
there were 11 teachers af these 62 vho mentioned that ﬁhoy
ehose the t-aching caresr aceidentally, coenfirming the
interpretation in the case of the fathers viz., that the
higher the education of the fathers the greater the occura-.
tiomal asnirations for their children and also greater
disappointment of both the fathers and the children.
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Chanter IV

PROFESSTONAL INVOLVIMEN?

While it 1s true that the study of involvement
necessitates a psyﬁhelogical kind of enguiry, which has
certainly not been mmde in the case of this study, there are
various vays in vhich inrbrtneot eould be drawn abdout the
nature of involvement of the teachers in their prefuazion.
In this context prorb:itonnl involvement eould be inferred
from (1) positive ghoise of the profession, (11) attainments
‘in the academie field, with special refsrence to publications,
(111) academic activity in resrect of working on various
bodies and committees which are prinnr!ly of academic oigin
or have something to do with the conduet of affairs of
educatioml institutions or working on various aomhittees
appointed by government in order to enquire into certain
public issues as representatives of the academic ecommunity.
There 1sfn6 denying that members of the academic community
are called upon to serve on various committees in respect of
issues vhich are of public interest. 4is indieated adbove, to
the extent that the choice of a eareer is not deliberate
it 12 likely to retract the invotvomoht of the rarticipants
concerned. MNoreover, where a partieular career is chosen
48 2 last resort the degree bf tuvolvtmdnt is likely to be
very smll, Similarly, the social stratum to v@ich a person
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belongs would also have soms implieations for the degree

of involvement in a particular career or prcfession e.g. |
1ir the e¢ollege or university teachers are sons of very high
ix0eutivg;, directing starr, owners of industrial eoncerns,
ete., it is quite likely that the parents would be
dissatisfied, not to say frustrated, about their sons
working in the teaching profession. Under such c¢ireumstances
the sons may always suffer from feelings of inferiority |
relative to their fathers, vhieh would certainly affeet
their involvement. The logzical conseguences of such a
situation would be the desire to ehungt rranktht tesching
profession to some other profession which would be regarded
a3 being consistent with the status of their fathors. This
would certainly give rise to an cfrbgt on thetir part to |
change their career and profession. In the svent of failure
of such efforts the feeling of inferiority is likely to
dominate which might adversely arfect involvement in the
teaching profession. Apart from the fathers' status, a
commarison with friends and peers is also likely to have
consequences for involvement in the nrofession. This {s not
to deny the llnertancc of objeetivo faetors sueh as tho
income and emoluments, fueiiittcl for work, fletlitia: for
promotion, recognition and acclatim ete., in resvest of

involvement in the nrefession.
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Fagtors whigh led to the cholce of teaching profession :

It hai been noted that out of the 150 teachers 82
mentioned that they chose this career purely out of persoml
11king and aptitude. rhcr-fbr',—ono would normally expect
these teachers to feel involved. However, this needs to
be examined. There were 12 teachers who mentioned that
they were inspired by the parents to chose this career while
6 vere inspired to do 30 by their teachers. There vere
26 teachers vho mentioned that they chose this career
necidontally; while there were 2 vho mentionedt that they
chose this profession beeause of the easy working hours.
Similarly, 3 mentioned that they choses this career decause |
of no other possibility. There were, however, 3 teachers
vho praferred this profession because of the autonomy of
the péorasnion;; As mentioned sarlier, the tcaaonl aseribed
for the ¢hoice of this career would be expected to have
8 bearing on the involvement on the part of the teachers in

their profession, which 1s borne out by the brief statement
rade bslow. Out of the 82 teachers who mentioned “persomal
11king" as the main reason for choosing this prefession
only 4 teachers pointed ocut that at some stage of other
they wvanted to change the nfetunsien.‘ Out ér tﬁo 8 tonckars
who were inspired by narents to take up this profession
only one wanted to change tho prﬁrbsaion at some stage or

other. In the case of 6 teachers who were inspired by
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teachers to take up this profession nobody wanted to change,
‘indicating thereby the influence of the role model of the
teachers. In the case of 6 who mentioned that they chose
the profession because of the status and prestige nollody
wanted to change. 8imilarly in the ecase of 3 who prized
the autonomy of the prorcaiieu nohady~u;ntcd to change. Ih
ehc‘cant of i‘ teaghers vho mentioned that they eﬁenc the
profession aéctdcntally 5 wanted to echange. Three teachers
vho mentioned that they chose the nrofession because there
was no other possibility, one wanted to change. 8im!larly,
the 2 teachers who chose the vrofession hecause of easy
working hours also mentioned that thof vanted to change the
profession. Out of the 10 teachers wvho mentioned some other

reasons for ghoice of the prrofession, only one wanted to

change.

Attairments :
(a) Publigetiops ¢+ It hes beer noted that 64 teachers have

published books. Therefore, only 42 per cent of the teachers
havc-publishcd‘beoks. Curiously snough, out of the 14 |
ﬁeaehori who wanted to chenge the profession at one stage or
other 6 have published books: About 51 per eent of the

teachers have published articles. '0nf of the 14 teachers who

wanted to change the nrofession only 8 heve published articles.
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(b) Working on various bodies :  Only 21 teschers have
participatoa as ic@borl of governing bodies or enquiry
committees. In this case also there has been no difference
practically between their percentage to the total and that

of those vho participated in such activities from the group
of 14 teachers which wanted to ehange the profession. Only
11 out of the 180 teachers were members of eonsultative
bodies. Here again there is not much difference between

those vho wanted to change the »rofession and those vho wanted
to continue inthe profession. On the uholc the attatimment

in‘thiskrnlpoet seems fo be aguite meagre.

Desire to eontinue in the profession @

In the All India sample, an overvhelming majority of
the teachers of non-professioral eolleges have never followed
any oeaupation other than teaching. Thi:‘in particularly
true of the women teachers. About one-third of the men
teaghers had desired to follow some other ocecupation before .
taHing to teaching. Among vomen {t is far delov that of
one-fbuitb of the sample. Neither men nor women college
‘teachers would like to ehangj their oceupation. Nearly
three-rifrth to four-frifth offthn‘tcalhnr: in every group
wish to eontinue as college tduchcrs only. However, the
- professiom1 college teachers vho would eorsider a change
13 slightly higher. |
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Out of the 159 teachers, thers vere only 14 teachers
vho mentioned that at some stage or other they wanted to |
change th;\profunsion. The rest did not want to change the
profession. Therefore, our amalysis {s primarily confined
to the 14 teachers vﬁc wanted to ehange the profession at
some stage or other. It would be necess ry to enquire into
‘the rolntion:hié between various rastors such as age, sex,
rurel-urban background, ineome, education, designation, length
of sarvice, fathers' education and oceuvation and primarily
the factors which led to the choice of tesching profession.

As bas bion observed above, out of the 14 teachers who
vanted to change the profession, there were 4 vho joined th-.
profession out of versonal liking. There was only one teacher
who had joined the vrofession vho was 1navirod by the parents.
fhnro were 8 teachers, vho wanted to charge the profession,
mentioned that they joined the profession accidentally.
'8imilarly the 2 teachers vho joined the profession because of
easy working hours wanted to chnﬁgo. There vas also one
teacher, vho joined the profession since there was no is other
possibility, wanted to change. Another teacher vho wanted
to change the profession had not specified the reason for
Joining the profession. Onk of the 14 wvho uunecd_té chan:o‘
the prortcsion 10 wanted to change to some non-teaching

profession, while one clnuriy mentioned government jod and
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3 d1d not specify any particular job to vhich they wvanted
to change. While 3 of them actually tried for some other
profession, they were not selected and hence continued in
the teaching profession, 5 mentioned that eventhough they
vanted to change suitable openings were not availadle. 8ix
did not specify %hy they could not ehange.

There seems to be a clear relationship betwveen the
'aga'gr thd'tQIGBOfO and their desire to change. Thus, out -
of the 14 teachers who wanted to change 8 belonged to the
age groun 26 to 49. rﬁurn vere only 2 taach.rs’uho vere
between 41 to 850, vho wvanted to change. The sex-wise
distribution of those who wvanted to change was 12 men teachers
and 2 vomen teachers. One of the women teachers wanted to

change to the govermment job.

‘ There is no difference in resveet of the rural-urbdan
origin of the teachers and their desire to chanze the

profession.

Contrary to common sense belief, there was only one
teacher in the ineome bracket Rs. 3,601 to Rs. 4,800 per year
while there vni none in the bracket belov who wanted to ehange.
Examine the eoncept of relative deprivation ! There was also

- one teagher in the income bracket Bh. 4,801 to Rs. 6,000

per year, vhiln there vere as many as 8 teachers in the insome
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bracket Rs. 6,701 to Rs. 8,009 per year. There were

2 teschers esgh in the income brackets Rs. 8,001 to

Rs. 10,970 and Rs. 17,701 to Rs. 15,000. Eventhoguh all
these teachers tried to change or otherwise. It would be,
hovever, idle to relate the income brackets with the desire
to ehange because ve do not knov at what stage the tenchers
wvanted to ehango.

Out of the 14 teachers who wanted to change the
profession at some stage or other, 1 vas a B.Bd., © were
M.A.s, and 4 vere dogtorates. Due to the non-availability
of suitable jobs they could not change. Of course, it
must be mentioned that their attainment in terms of the
' books and articles published has got suffered in any way.

As one would expect, in terms of the level of
teaching there vere clear cut differences in resveet of
wvanting to change the profession. Thus, out of the 87
teaghers vho taught in nndcrgradunti eellngtn in warious
capacities, 10 wvanted to ohunga, vhilo oat of the 63 teachers
teaching in the university, only 4 Ulnttd to change. rurthnr,
it :oous;ﬁfrathor eurious that out of the 47 tecturers in
colleges only 3 wanted to changn, vhile 4 out of the 10
Agsistant Professors wvanted to change, and 3 out of the 29
Professors and / or Heads of Departments in ecolleges wanted
to change. As one would expect, out of the 33 university
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legcturers 3 uuntaa to ahcngt, vhile 4 out of the 22
University aillaﬁn wvanted to change and no Professor in tho .
Ubtvaraity'uuntod to change nor Head of an Institution.
?hcrarbro. there seems to be a ¢lose relationship between the
designation of a teacher and the desire to change. It ecan

be said that the higher the designation the greater the

‘involvement in the profession.

The length of service also has very clear relationship
vith the desire to change. While there were 10 teachers
out of the 87 whose length of service was unto 19 yturi and
wanted to change, there vere only 4 teachers out of 63 vhose
length of service wvas between 11 years and 2¢ years and over.

It has been observed sarlier that teadhers vhose
 fathers were highly educated and also held higher vositions

. in the professioml hienarchy Queh aa~high§r executives,
directors, sedentific and technical persomnel, a&ministrntivo
stare, ete., vauld naturllly have higher occupatioml
aspirations for thcir sons and daughters, and that thorefbro
they ﬁould exert pressure on their sons and\dnughtcrt to
try¢ for higher positions. RNaturally, fhi sons and daughters
of such persons would be mof; rrone to change from the
teaching profession to some “"higher pr&fcnsiona“. This is
clearly borne out by the data on hand. Thus, out of the

14 teschers who wanted to change the maximum number vis.,
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5 were children of f!ehors who had postgraduate and technical
education. Out of the 33 fathers vho had vostgraduate and

~ technical education 8 children wanted to echange. Oﬁﬁyot

the 34 college educated fathers 3 wanted to change, vhile

out of the 10 flthcé: vho were trtdttionnily educated 1 wvanted
to change. Thus, the higher the education of fathers the
greater the pressure on their children to seek professions
with higher sgatus and the greater the desire to change the
teaching profession. 8imilar trend is reflected in the
response of the teachers "wanted to ehanid to non-teaching
profession®. Thus, eight tecchers vho were the children of
fathers who had college or nosfgrtdulto aad technical education

wanted to change to non-teaching and govermment job.

There 1s a clear cut relationshin discernible between
the occupration of the father and the desire to change the
profession on the part of the ehildren. Thus, 6 teachers
vﬁo were children of ordimry adminstative staff wanted to
change, 5 teachers who were chtldrcn,of(sciontifte and
technical person-el wanted to change, 2 teachers vho were the
children of owners of :nn;l buath&:q ste., wvanted to ehange,
Vhile 1 teacher who vas the son of & director or owner of
industry vanted to change. While in the case of teachers
vhose fathers were either owners of farm, temant cultivators,

manual Inboursri, unskilled workers, etc., nobody wanted to
change. Therefore, the desire to change the profession seems



to depend on the occupational status of the fathers,

because there 1s a clear eut clustering of the teachers who
vanted to change in the higher occuvatiomel grour of the
fathers such as directors, owners of sm1l business, executive

scientific and technical staff and administrative stafy.

Ih terms of our amalysis 1t is quite elnnr/thut there
{3 distinet relationship between the factors wvhich led to the

teaching career and the degree of involvement.

Even the desire to change from teaching profession
to some other profession at some stage on the vart of the
‘teacher has not in any wvas affected the performance and
'uttginmont of such teachers in respect of publications and
‘academic wvork nor in respect of partictpation in activities
pertatning to the scademic commurity. To that extent
Gaudino's observation quoted earlier seems to bs borne out
( Refer Chap, ITT) Howvever, the desire to chance 1s closely
related with factors like age, income, the leve) at whiech
"the teacher operate, the length of service, designation as
well as their fathers' education and occupation. Therefore,
thers is a cloar.rclationahip betveen such factors and the

degree of involvement. i



A great deal is said #beut empathy and social
sonﬂitivity'iaongst the intollaetnilln. It 13 satd that
intellecturals should eultivate social semsitivity and
participate in public 1ife and activities in order that
talents and knovledge can be fruitfully used to hé!p solve
some of the pressing aecini, economic and nolitical problems.
There 13 no denying that members of the academic cosmun!ty
ean contribute to the amalysis of secial, economic and
political problems and thereby indirectly help in solving
some of them. In a paper prepared by the present authorlit
has been observed that\thc social seientists in India
’contributod’la policy articles and 298 informetive articles
to the various social scilence jourmals during the year 1964.
Moreover, social scientists also wrote articles in imnortant
daily newspapers like the Times of India, The Hindu, The
Statesman, The Indian Exnress, etec., on certain 1npor¢ant
1ssues like thc language pfoblnn, devaluation, geconomic erisis,
political situation, food problem, ete. In the same article,
it has been pointcd out that iaauos of the Semipar for the

1l 8ee -- Y.B.Damle, "The SGcinl Setcnce Pregs: Tndia"

Internatiomal Social Sgience Jourmal, Vol.XTX,

NO. 3' ’DB. 188“"1970
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year 1965 were devoted to the discussion of problems such

as The Atom Bomb, Parliament, Secularism, Caste and the
Future, The Public Sector, The Sshool, Money in Politics,
The Politics of language, etec., in vhich academicians played

| an important rol../ However, it 1is not only by disehc:ions

in journmals and newspavers vhere the members of the academie
eonhuuity can contribute. They can also contribute bj

being actively associated with volumtary asscciations, social
work organisations, rolitical varties, ete., 81hilnr1y, they
can also contribute by their informed and critical judeement
in the State Assemblies as well as {n Parliament. It should

~ be mentioned ¥ here that persons ar)umtnénea in thetr
respective fields, such as Prof. A. R. Wadia, Prof. D. R.
Gadgil, have been nominated to jlj;g_ﬂghhg by the governemnt.
In terms of their membership of various bodies members of the
~acadamic eommunity can enrich their own understanding and

in furn enrich the community at large by their spoci#l
knowledpge.

Membership of Voluntary Aggsoclations 1

There seems to be a rolntionshlp between the faculty
to which a teacher bslongs ugd his or her particivation in
voluntary lssociationq. Thus, out of the 41 teachers
belonging to the Arts Faculty 24 were members of sweh |
Associlations, vhile out of the 59 teschers belonging to the
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Science Prculty, only 10 virc,nnnbcrs of such associations.
Out of the 50 teachers belonging to the Social Sciences
Paculty 20 vere members of such associations. This my
have something to do with the hours of work and the nature
of work in respective faculties. 8o also one counld sumrise
about the relatively least social sensitivity nnbngnt the

science teachers.

Out of the 187 teachers 81 mentioned that they were
members of voluntai'y agsociations. Out of these more than
40 teachers vere members of more than one association. There
seems to be & relationship between the age group to Jhteh
the teacher belongs and the cxtnné of participation. Thus,
out of the 77 teachers below the age graup‘ét 40 there were
20 teachers who were members of such assoclations, while ocut
of the 73 teachers vho belong to the age group 40 to 86 and

above there were 31 teachers who wvere members.

Oat of the 127 men teachers 44 were members of such
socteties, vhile out of the 23 women tohchor:, 7 were
mnnherl. Therefore, there is no dirrorunco in the

participation in such unsociattons on the basgis of sc:.

Out of the 78 t-aehérs who belong to villages and
towns 33 were members of such associations, vhile out of
the 63 temrchers who helong to eities only 18 were members of

"such associations. It might be sumrised that teachers from
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villages and towns haved displayed relatively greater
socisl sensitivity than their counterparts in cities.

There is only one teacher in the income bracket upto
Rs. 1,209 per year, vho was a.ninbor of such associations. |
Obvicusly, he was a part-time lecturer. Othorvisu, there
vas not any other teasher vithin the bracket Rs. 3,679 ver
year, vho was a member. The rest S0 viro all s@attered in
the brackets Rs. 3,601 to Rs. 15,007 and sboves.

The teachers holding doctorate degree prevonderate
in resrect of members-hip of voluntary associations. Thus, °
out of the 58 doctorates 24 were members of such associations,
vhile out of the rest 1.e. 92 ( M.A.s and B.Ed.s etc.) there
ﬁtro only 27 membears.

As rogtrdi the length of service and the membership
of associations there is no relationship, lincc<tq. members

of such associations are evenly digpersed all over.

Participation in Oocill Work s

iher. were only 28 tenchers vho mentioned that they
participated in social work, out of whom 12 belong té the
Arts Faculty, 10 to the aeicéco Faculty and 6 to the Social
Science Fagulty. Ono wou1d have normally expected the social
science faculty to participate more in social work, .
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Out of these 28 members, 7 mentioned that they were
only ordirary members of soeial work associations, wvhile
~ 81 mentioned that they vere actively engaged in social wvork.
Out of the 77 teachers vho were below 40 years in age, only
19 pirtietpltoa in social work, vhile out of tho 73 toaehars'
hclongiag to the age group 41 to 56 and above 18 participated.
Obviously enough, the teachers with longer experience are
prevailed upon by the social vork associations to work for

them.

Out of the 28 teachers vho partiecipated i{n soctial work
there were 3 women teachers ul-» vho were actively engaged

in social work.

Teachers coming from villaxﬁs and towns seem to
varticipate more in social vork. Thus, out\of‘iha 85 teachers
eoning from villages and towns, 21\pnrtieinatod in soeial
wvork, while oaf of the 63 teaghers coming from cities only
7 vparticipated.

There wvas only one teagher in the income bracket unto
Rs. 3,670 per ysar who participated in social work, while all
the rest 1.e. 27 belong to the income bracket Rs. 3,601 to
Rs. 18,009 and above. ;

Those holding doctorate degree have narticipated more
in soclal work than those holding B.Ed., and M.A. Thus, out
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of the 58 teachers vho held doctorate 16 participated in
social wvork, wvhile out of the rest 1.e. 92 only 12
participated.

The length of services and participation in social
work seems to be related, because out of the 110 teachers
,'uho have been tesching for a period upto 15 ysars, only 18
participated in social work, while out of the 40 teachers
wvho have been teaching for 16 to 25 yearsand over 10 have
particivated in social work.

Partieipation in Oovernment Bodies @

Tt {s the practice of govermment to appoint academicians
on various bodies in order to drav uvon their technical
skil]l and knovledge. There are so many instances of
academicians 1ike Prof. D. R.Gaggll, Prof. C. W. Vakil, Prof.
Dantwvala, Prof. Iikﬂnulln, Prof. Oore, ete., all being
abpointod to serve on various government bodies, committees
and commissions. It was felt, therefore, that it wonld be
vorthvhile knowing 4f any of the members of fhn scadenie
community under study vere appointed by government te work
on its bodles. Here the teachers from the Science Feoulty
were better represented than those from the Arts and Social

Sciences Pueultici. Five tecchers from Science Faculty wvere
appointed on government bodies, 3 from the Arts Fagulty and
only one from the Social Seiences Faculty. |
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College teachers from the All India Samnle, do not
believe that their opinions are heeded much by politicians
or government officlals.

It 1s interesting to note that all of those who vere

appointed on such government bodies were in the age group
36 to 86 and above. Out of these, there was not a single.
women teacher, Here also tga tiaoh:rs belonging to villages
and towns are better represented, being seven, vhile those
from the city were only two. A1l the members who were
appointed to such bodies belong to the irneome bracket of

Rs. 3,671 to Rs. 15,770 and above vhich clearly reflects
their seniority. Out of these, 3 teachers hold M.A. arnd 6
hold doctorate degree. This 1s, as one vnnld expect, since
7 anpointment to such eummlttt.s.t: supposed to denerd on
expertise and knovwledge. However, thers seems to be an inverse
‘rclntionlhip between the length of tcnchiﬁg and the membershiv
- of tﬁeh,badics. Thus, 6 out of these members have been
teaching upto 15 years, vhile 3 of them have been teashing
botvno§ 16 to 25 years and over. Of course this could be
explained in terms of the relative strength of the teachers

in respect of the years of lgrvico, as there vere 110 teachers
‘uho have ttught for a pcrtodfbttwocn 1 to 15 years, vhile
there vere only 40 toachnrl vho have ttught for a period
between 16 to 28 nnda nhov..
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Participation in Polities ineluding contesting elections @

In Tndia, 1t s the presctice of the universities to
ask their faculties to refrain from partieipation in
polities. In Maharashtra, for instance, this practlec dates
back to the resignation of Mr. G.K.Gokhale frol the Decean
Edueation Society vhcﬁ he decided to participate in pdlitics
activéty. BEven after independence this taboo seems to
porltit, for instance, on the eve of the 1967 general
elections definite circular was 1ssued by thi Poora University
asking 1ts Faculty members to abstain from polities as vell
as even from vartieivating in election campaigns. Very
recently, Mr. G.P.Pradhan,Professor of Engiish from the
Fergusson College, contested election for the membershin ér
the legislative Council, Maharashtra., Howvever, before doing
30 he had proceeded on leave prior to his retirement from

the collepge.

In thil context it 1is not surprising that members of
thi various faculties dissociated themselves from polities.
There vere 9 teachers who mentioned that they used to de
members of political parties but have discontinned their |
membership. There wernloalf‘s teachers vho mentioned that
they are still members of politieal parties, thq facultywise
distribution being 1 from Arts Paculty, 2 from Science Fagulty
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and 2 from Social Selences Fnéulty. There were only 3
tenghers vho mentioned that they oonteatid‘oloctionc, 1at
the Municipal Corporation level, 1 at the State Assembly
level and 1 did not mention. Out of the 9 who mentioned

that they used to’ho the members of political parties 1
belonged to the age group 31 to 35, three to the age groun
‘41 to 45, one to the age group 46 to 50, one above 50 and

3 414 not mention their age. Out of the 5 vho are members

of the political parties now, 1 belonged to the age group

21 to 25, two to 31 to 35, 1 to0 36 to 40 and 1 to 41 to 45.
Out of the 3 who contested elections 1 belonged to the age
groun 31 to 38, one fc 41 to 45 and 1 to the age group 56
.tnd over. The te@ehars comng from villages and towns are
better remresented than those in the cities both in respect
of their past and ovresent membership of nolitieal parties. Thnn,
‘out of the 9 teachers vho used to be members of politieal
parties 6 eame from villages and towns, while 3 came from
cities. Out of the 5 teachers vho ars members of politieall
parties 4 came from villages and towns and only one from eity.
Ai one might expect, all the teachers vho vere or are members
6! politieal parties are 111,-un. Even the educated wbman

in India have ot been surfieiently politicized. Out of the
9 vho used to be members of politieal parties 6 held doctorate
degrees, vhile 3 held M.A., possibly those holding doctorate
degrees might have greater political and social senitivity.
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Out of the 5 teachers who are membars of rolitical parties
3 were doctorates. 8imtlagly, a1l the three vho aéntoitod
election also held doctorate degres. Out of the 9 vho used
to be members of political parties all belonged to the

{neeme group betveen Rs. 4,391 to Rs. 15,70, while out of
the 5 who are members of political varties theyv vere
distributed between the income growo Rs. 3,601 to Rs. 10,000
The three vho ecnteitcd sleetions belonged to the income
group Rs, 8,001 to Rs. 15,900 per year. Out of the 9 who
used to be members of paliticnlhpartiea,'l vas a lescturer

in college, while 3 were Heads of Denartments in ecolleges
ard 8 vere University Readers. Out of the 5 who are members
of nolitieal narties nov, 2 were lecturers in ecolleges, 2
vers lectursrs in univessity and 1 vas a university Reader.
Curiously enough out of the 3 who cohtctfod elections 1 was

8 lecturer (n collage, two were ﬂnivarsttj Readers. In respect
| of length of service, those vho were mtmhors/or rolitieal
parties are evenly distributed. As remrds those vho are
members of pblitic&l parties now, 2 have taught for less than
5 years, and 3 have taught between 11 to 15 years. It my
be 1likely that there may be some more teachers who oontina;
‘to be members of political parties but have not disclosed

the same owing to the taboo mentioned above. All thié4 three
vho contested elnetions have not taught for more than 10 years.
While thers is no relatiorship betwveen the education of the
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fathers of the teachers and their membershio of volitieal
parties, there seems to be a clear relationship bctvnon their
fathers' oceup tions and the'r membershiv of political
parties. Thus, out of the ® vho used to be mahbnru of '
political parties 6 tesghers were the sons of higher sxscutives
and administrative staff and one wvas the son of a land owner.
Similar trend is reflected in the case ofthe teachers who are
members of political parties now. Thus, one is the son of
owner of farm, one s the son of owner of small business, one
of directing and executive staff, one of administrative stars
and one of a2 skilled worker including foremmn. All the 3 who
contested elactions were sons of either director or executive,

- administrative staff or skilled worker, {ndleating thereby

the rinancial support for their electfoneering from their

fathers.

There i3 no denying that the members of the academic
community under study have participated in public 1ife and
activities. Thus, 33 per cent of the enaohart'vuro members of
iariou: voluntary iusoeiatton: and thereby contriduted to
the discussion of social, economic »nd political prodlems and
indirectly contributed ée the; solution of some of the problems.
~ About 19 per eent of the teachers vese also connected with
soeial work assoclations ind;seno'af them were actively engaged

in soeial work such as poor students’ welfare organiszation,
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remand homes, eoordinttiﬁg couneil of social agencies ete. -
Nine teachers were appointed to work on various govermment
bodies. By working on these bodies they conld make their
experience and knowledge available to government vhich must
have been utilised for policy formulation. Quite in keeping
vith the trends in the rest of the world academicians are
chary and reluctant to Jéinlng political parties. There were
" 9 temehers who mentioned that they used to be members of |
politieal parties but have ceased to be members novw. Thers
were only 5 teachers who mentioned that they are still
m.aberﬁ of rolitical parties. Members of academic community
‘thus dissociate themselves from political paitlcu in general.
Likewise, only 3 teachers contested election to Munmiciral
Corporation or State Agsembly. This is also gquite in

keeping with the general dissociation from volitics. Moreover,
the Pooma University has specially asked {ts emplcyees,
ineluding teachers, not to participate in political setivities.
Tharéforo, there is a good measure of empathy and soecial
gsensitivity on the part of some of the tcaehcr; ltndlid,
althouéh\nlny more could have participated in voluntary and

social work assoelations, ete.

13



In the introductory chapter certain thcértticnl
formulations vere made vhich have been examined in the light
of the data collected. Thus, it was discussed in the
introduction vhether intellectuals are a social group or a
‘class. Our data necessitates the addition of the category
of ecaste, at least with reference to the academicians studied
| here. 1In faet, in any study of intellectuals in India it 1s
extremely necessary to enquire into easte background of the
persons coneerned. Whether or not intellectumls olsouhdro
| constitute a homogeneous soeial group or a class, in India and
particularly in the case of the sample studied, they form a
homogeneous social group in the# sense that 82 per cent of them
vere Brahains by caste and as such share certain important
traditions, aspirations, values, ete., vhich lend them the
homogeneity. Moreover, there were 8 c¢.k.p. teachers in the
sample vho are very much contiguous to Brahﬁins in resnect
of traditions, acuirntiont, values, ete., mentioned adbove. .
There was not a single teacher from the scheduled caste in the
samvle. There were a few teschers who were Muslims, Sikhs
and Zorastrdans. As for the Zorastrain comminity, it is very
famous for being highly edueated and advanced. Practically
all the teachers belonged to the middle {pcouo group ranging
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mainly from Rs. 3,600 to Rs. 15,000 and above per year.

Moreover, looking into the social beckground of the teagchers
none aprneared to be execeptiomlly rieh.

As one might expect, there were many teachers vho came
from cities although the combimation of those who came from
villages and towns outweighed their number. This fact has
implications for both migration and occuvational mobility.
While the men teachers econstituted 84 per cent of the samnle,
the women teachers were about 18 per cent. EVonfheuxh this
proportion does not compare favourahiy with that given in the
a1l India study vis., 66 per cent to 34 per cent, the vomen
teachers in our sample are eminetly qualified in terms of

»idncntioﬁgl and other attainments.

Although the caste provides the requisite degree of
homogeneity, factors like educational and oceupational
background of fathers and brothers of teachers play an impor&ant
‘role in respect of equipment, attainment, facilities,

" snvironment as well as 1nvolvgm.nt in the profession. It has
been found that the teachers whose fathers and brothers were
highly educated and were employed in higher oceusétions tended
to buy many books and lnhaeribc to jourmals. Similarly, the
flth?ra of women teachers were relatively highly educated and
were also employed in higher oceupations. The traditions of
education and occupation which were provided by the highly
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educated and very vell placed fathers provided a congenial |
atmosphere for the training and equivment. Although in sunch
eases because of the higher occupational aspirations of
fathers and bdrothers there ensured a good measure of
disappointment, not to say frustartion because of their
children's occupational status wvhich was not consistent with
their own high status. Moreover, such disapnointment vas
conveyed to the children, which 1s reflected in the factors
vhieh underlie the echoice of the teaching nrofession by the

- teachers in the sample. Scme of the teachers clearly
reflected their fathers' or brothers' disapvointment in respect
of their occupation and this inevitably had eonsequences for

- thetly 1nvolvcmcnt in the profession.

Prerequisites for Efficient Punctioningmi

It was hypothesised that in order that intellectuals
might function efficiently certain prnriquisitca had to be
 satisfied. In the first place, the imvortance of training and
equiprment cannot be overemnhasised. looking into this aspect
‘with reference to our sample it 1s quite clear that the
teachers vure'wull trained and were well equipped to discharge
their tasks efficiently and effectively. Excent for a fov
teachers, who were trained n&iond. aosﬁ of the teachers were
‘train=d in Bombay and Pooms thvorsitics or some other

universities ir India. We have seen that more than half of the
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teschers have published books and articles and quite a few

of them gopiously. It should be mentioned here that the
quality of their publicaticns has not been enquired into. Yet
1t {s obvious that as far as the output of work is concerned |
in terms #f publications it speaks for itself. Therefore,
there is reason to believe that the training and oqnipitnt has
been adequate. | | |

Another important ruqnt«tto ror the foiciant
functioning of teachers vna?d be unturully freedom from want.
Prom the 1neomn figuro: availabdle for the teachers it can he
sumrised that most of the teachers were free from vant, the
average income being Rs. 6,000 per year. Tt is true that
none of theteachers was affluent yet the income that they
received sesmed to be adeguate to buy books and subseribe
to jourmals. However, there is no means of knowing vhether
toiehoru had any fimancial support rrui their fathers,
brothers, ete. Nor have we cnqnifcd into the standard of
living of the teachers. \

It 1s equally essential that the intellectuals must
be afforded the necessary freedom to operate as intellectuals
and to operate rrcily in aodi.ty. ‘As for the intellectual
freedom 3 teachers in the u‘nple made a special mention of

autonomy in the teseching profession as the main consideration
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for choosing this career. Moreover, none of the teachers had
any complaint to make about any restrietions whatsosver in
respect of intellectual freedom although very few teachers
complained that they ecould not publish all that they had written
because of lack of facilities. A distinetion has to be made
between intellectual freedom and the facilities for research
and puhlicatiaﬁ. In resnect of social freedom, there were no
restrictions whatsoever which is c!carly‘refloctcd in the
participation by the teachers in variocus voluntary associations,
social work organizations, consultative committees, ete. It 13
only in the case or‘partiaipation‘in nolitics that freedom has
been restricted. 1In this respect there is a great deal of
dif?eruncc betwesn the nresent ilmmla and the earlier Indian
intellectnals who provided the couutry leadership in all walks
of 1ife. |

- It &= the main funétion of intellectuals to operate with
ideas and concepts and to amlysis the various problems confront.
ing society. However, intellectuals should he accorded due
recognition by society so thatt thelr knowledge and experience
can be fruitrully utilisad by the society. It alsoc means the
acceptance of intellectuals 1n various social bodies and
organizations on the bastl of 'their knowledge and. oxpcrtio-.
Prom this point of view it la quite cloar that the intellectuals
1n the nresent study enjoyed accoptanco on the pvart of society

vhich is clearly reflected in their being called upon te work
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on various bodies and committess and social wvork organizations,
. ete. In faet, not mny teachers associated themselves with
such bodies, not 8o much because they were not invited to do

80 but because cf their own disinelinations. Bowever, it is
@1s0 true that some of the teachers vhose expertise and
knowledge seen to be very much in demand by society were called

upon to work in various associations and orgnni:ntiént.

P.yeh$1ogist: t211 us that the voluntary choice of
éarocr and nrofession is oxtramnly crucisl from various angles
such as (1) job satis=raction, (11) social efficiensy. The
same holds good in the casa of ths intallentuals under study,
The factors which were mentioned by the teachers for thetir
profegsional ghoice have great sign!ficance for performance,
desire to continue in the profession, satisfmction ete. Thus,
out of the teachers who mentioned that they Joined the professio
purely out of persomal liking and aptitude were the least
inelined to changs the nrofession. On the other hand, the
teachers vho mentioned that they chose the profession accidental
were relatively more prone to change the profession. The same
Rolds good in the case of teachers who mentioned that they
chose the profession eithor for its easy working hours or
because there was no other pdsbibility wvere most i{nclined to
ehahgn the pvrofession. The §0gr¢o of jod aﬁtisfﬂetlon and
1n§olvament in the profession ﬁndar such circumstances can be
anybody's guess. As Shils and Orudino have pointed out a
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groat dea) of easual agtitude on the part of college and
university teachers can be largely located in the factors
that led them to thec choice of the career.

A sense of commitment and involvement in one's profession
iz extremely osttntial"rrpn various points of view. While
in fho present study we have not enquired into psyehological
aspects of involvement and commitment, we have some indirect
evidence to base ouf inferences upon. It wvas mentioned
earifer that the factors that 1ed,t9 the choice of teaching
career had consequences for commitment and involvement. Thus,
~ those who had chosen the teaching rrofession aceidentally
vere more prone to change and so wvere those vho chose 1t
because of easy working hourse or since there was no ofhor
possibility. Desire to change the profession can be looked
upon as a negative index of commitment and involvement,
eventhough there is no prims facie vhvsical evidence such as
publications and participation in activities on the part of
teachers vho mentioned that at some stage or other they vanted
to ehange the profession. Moreover, factors such as the
aducationnl.and bccupationll background of fathers and brothers
also has significant consequences fﬁr involvement. It has
been nointid out earlier that;th- sons and daughters of fathers
who were themselves highly educated and very highly placed in
oceupational structure wor¢4éont1nuou¢1y subjected to pressure

invidious comparison between themselves and their fathers,
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giving rise to aérlin and dissatisfmotion with their own
profession, Besides, eventhough only 14 teaghers out of

the sample have aoniionod that they wanted to change the
profession at dne stage or another there is no means of
ascertaining if there were any others wvho wvanted to change

the profession but did not make any oxplicit statement about it.

| Bmpathy and social sina!tivity on the part of the
intellectuals are also regarded as important for the efficient
functioning of society because in the absence of such
attributes intellectuals would not maks their best available
to tﬁq soclety. It is not enofugh to have intellectual
ability but intellectuals must also have a minimum level of
%mpathy and social sansitivity vhereby they would narticipate
in aetivﬁétca wich are of eruelal significarce to the well
being of soeiety. As for the present study we have ohserved
~thet about one-third of the teachers have given evidence of
their ewpathy and aacinlisnnsitivetty in‘tcims of their
partieipation in various pudblie aetiviyicn; As observed
earlier, it is the main job of intellectuals to operate with
1deas and thereby indirectly help in solving some of tﬁu
pressing soeiai,‘teonomic gng,peliticnl problems of the country.
‘This aim can be achieved onl} with a sufficient degree of
empathy ahd soclal sdn:ttivttyQ We had occasion to observe
the nbsaﬁce of such onﬁathy‘and gsocia) sensitivity on the
part of toaehors in the tcicnce'?nculty. Under such

. cireumstances the society eannot profit by the attairments
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of the 1ntulloe£uﬂls. It has already bonn‘potntcd out

that the teachers have to refrain from particivation in
political activities.

Intellectuals in every socliety are called upon to
provide intellectual and scientifie leadershin to soctety.
There is no means of kngving, as far as §ho pr&sont study 18
concerned, about the 2ctive contaect between intellectuals
and society and assess their leadership of aoolatyrin this
~:ospee§ although it can be surmised that to the extent that
the teachers have been called upon to work on various |
commissions and cormittees there is some evidence of both
their contact with society and 1cadérahin. Aa‘rnr as the
seientifie leadershir is corcerned there i{s a predominance
of teachers from the science faculty in respect of werking
on various government cormmittees and ecommissions for scientifie

and technological prodlems.

The priacnt study of intellectuals is vrimaridy
cehfinod to the amalysis of the funetioning of eollege and
university teachers in Poona. Yet some of the theoretical
formulations about intellectuals in general seem to be quite
applicable in this case. ’



FREQURERNCY TABLES

‘Table - 1 ¢ Distribution of Teaghers Aceording to Age.

Age Upto 26-30 31-35 36-40 41-45 46-80 51-88 56 + Not Total
Groups 25 Yyears YeArs YeArs YOArs YOArs YOArs years men-

years tioned
No. 7 88 2 19 @21 11 7 s 150
Table - 8 ¢ esent I 1u“ or r.

- . e -

Income Upto 1201 2501 3601 4871 6001 8901 10971 18001  Not  Total
Groups 1200 2800 3600 4800 6000 8000 10000 18090 ¢ mentioned

- .

No. 1 3 2 19 38 31 W 19 7 6 180

- A GD DS G D W S W - -

Table - 3 ¢+ Initial Inecome ( in Rupees ) per year.

-

Income Upto 1201 2501 3601 4801 6001 8001 10001 15701  Not Total
Groups 1200 28500 3600 4800 60NO 8000 100NO 18000 + mentioned

A G o A I B G W A R A G S G WD GID M S WS G A A I S I A S -

({.
<

¥o. 3 8 3% 17 4 1.1 - - 8 18
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Table - 4 ¢ Fathers' Education.

Bdnes- I111- Primary High Under Pést Tradi- Not  Total
tiomal terate Sghool Sch- gradus gradu- tiom1l men-
Groups ool ate. ate Edn. tioned.

. W D N WP T W G B WD S W WD G AU WD W -

- A

¥o. 19 17 2 34 33 1. 4 159

A 8 O ey R A > D S > "o L U A Y W e i U A SRS T WIS D D M W SN R B B A e e

‘fable - 8 + PFathers' Oceupation.

Qecupatioml 1 2 3 4 & 6 7 8  Not Total

Groups* . mentioned
~ No. 5 - - 3 19 58 &3 2 10 189

P A S D B D D WD U U G B . W

#The following are the occunatiomal groups followed
throughoutt the Report. ‘

1. Owner of farm, fishery, dairy ete.

2, Temnt cultivator, p-usant proprietor, 1ndcpcndont
. fisherman, ete.

3. lhnual labourer in agriculture, dairy, ete.

4. Pro rtctor, Director, lunnging lgont, of big indnstr?at
‘eodgrn, nine, ete.

8. Owner of smll businanl. rottil shoo, ete.

6. Executive and Setentific or !bchnical personnel and
_ professionals like doctors, lavyers, engineers, ete.

7. Ordimary administrative staff, such as elerk, school
~ teacher, stenographer, este.

8. Ekilled manual wvorker, such as machineman, faetory
worker, eraftsman, ete.
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Table - 6 ¢+ Brothers' mcnﬂon.

Bduca- I11i- Primary High Under Post Tradi- Wot Total
tioml terate School Scheol gradu gradu tional mentioned
Grours o -&tc -ate BEdn.

Yo. - g 18 39 ez - 29 180

Table - 7 1 Brothers' Ocgupation.

- - - L2 2 2]

Oceupational 1 & 3 4 8 6 7 8 Blank Total
Groups. : ‘ :

No. g - 1 4 7 68 38 ¢ 39 189
Tadle - 8 ¢ 3Siaters’ Zducation.
Educa- I111- Primary High Under Post Tradi- Mot Total
tiom 1l terate schoal School gredu gradu tioml mentioned
Groups -ate -ate Edn. |
No. 3 14 36 37 8 3 29 189

Table - 9 + Have you ever changed mr Job ?

i - Lo o 2 o 1 2 2 J

No. Before taking Between two 8t111 doing = Total
up tesching = tesching jobs other job.

- - A A W W

133 13 3 1 180
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Table - 10 1 Number of Books Published.

A T S G WS e

No. of W1 1-8  €-10  11-18 16+ = Total

Books |
No. 8 4 13 8 3 15

Table - 11 ¢

oo of M1 1.8 6-10 11-15 16-30 21-80 81 + Wot Total

Articles ~ speet
‘ ried.
Fo. 72 4 3 17 8 s g8 11 180

Table - 12 ¢+ Unrublished Articles.

No. of W1 1-8§ 6-10 11-15 16-80 §1 +  Total
Articles

No. 89 46 8 4 1 2 180
ble - ] ong for no 1 .

Reasons Xo. No inte- Opno- Rejee- Under Iack of
changce rest. sition tions eons! funds Total
. frodd _ deration -
eads .

- - S e W -

Yo 4 12 4 7 2 1 &

- e e - “ - - o -
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Table - 14 + MNembership of Vo;gngarzkloetotica.
No. of "1 1 23 4-6 7-10 11+ Total
Societies ’

No. 98 12 4 4 3 ] 180

Table - 15 : How long have you been a member of volnntarz -

!ggictiog T

D G S W WS GG W AP W W

o.of years 1 2-3 4-6 7-10 11-18 18 + Fot Total
npceifiua
Fo. 6 4 17 12 ? 3 6 88
Table - 16 : Membership of Qoverning Bodies.
Yo. of 1 8.3  4-6 7-17 11 + "1 Total
Bodies
¥o. 16 3 a - - 129 180

- 1 T P . S S S N U S ey S T B

!bblo - i? : Hov long have you heen a member of govering bodies?

No. of years 1 23 4.8 710 1115 18 +  Total
¥o. 2 4 6 s 1 3 a1

- o - - - e i

o



Table - 18 ¢+ MNewbershiv of Enouiry Comsittees.

No. of ¥11 1 2-3 4-6 7-10 11+  Total
cenmittoqx , N
Yo. 129 14 3 3 - 1 189

16 + Total
Yo. 2 6 9 2 g - 21
"' Table - 20 : Membership of consultative body.
" Responses Yes ¥o Total
‘No. 1 139 | 189

Tabls - 81 3 How lengAhavo you been a membder of gonsultative body?

No. of years 1 2-3 4-6  7-15 11-15 16 + Total
Yo. - 3 5 3 - - 11
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Lavel of Teaching V.8. Ineome.

T Rs. Rs. Rs. Rs. Rs. RAs.  Rs.  Rs. T
1201 2801 3601 4801 6001 8001 17001 18790 Blank Total
to to to to ¢to to to and
2800 3600 4800 6700 81790 17000 18000 above
P.A‘ P.A. POAQ pﬁ‘. p!A' POAQ p.AQ PQAO
Post .
gradmte - 2 - 1l 8 22 17 17 9 74
Graduate 1 1 17 28 9 s 2 1 62
Post
OGraduate - - 17 2 4 s 1 - 14
and ~
Graduate
Total: 1 3 2 19 38 33 v 29 1 180
Lavel of Teaching V.8. - How many books you own.
T T T  Lass 11 to 26 to 51 to 101 251 891 Over MNone Total
than 25 §0 100 ¢0o to ¢o 1700
17 bks 280 800 1070
Post _ / : ;
gradumate 4 9 8 9 14 6 6 18 3 74
Graduate 19 ¢ 12 ¢ 8 5 1 11 é2
Post | | |
Graduate & 2 1 - 1 4 1 1 1 3 14
graduate !
Totals 16 1 32 16, 2 12 19 17 17 180
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1 Y.S .

1201 2571 2601 4801 €701 8971 17991 1871 Blank  Todtal
to to to to to %o to and

2870 3600 4870 €NNN /800N 10100 15000 above
Rs. Rs., Rs. Rs. Rs. Rs. Re. Rs.

P.A, PA, P A, P A, PA, PA, PR, P.A,

e i A AP e U W A A S

APts - 1 - 85 8 8 8 10 8 a2
Seience ~ 1l - 6 19 16 11 (] - 859
Soetal 1 1 2 8 8 8 9 4 8 . 4
Sciences — !

Total: 1 3 2 19 32 2 ;W 13 189

- - pranpuoy - LR 2 2}

- 1% 8 € to10 11 to 18 Over 15 Blanks Total
‘Books . | :
Arts 17 7 2 2 14 a2
Science 9 « - - a7 60
Secial '
Science 17 3 2 1 as 48
Total o 14 P 3 88 189

- e G - -



1to5 6told 11tolS 16to20 Over More Can't Blank To-
articles €1 than say tal
17
Arts 7 6 4 2 8 1 23 12 a2
Science 11 4 1 2 2 - - 40 6"
Soeial ’ S - |
Secience 13 ] 3 1 2 - - 23 48
Total 31 16 8 8 12 1 2 75 150
Age V.S, lavel of Tcnehing.'
o Post Graduate i Post graduate Total
Oraduate ) and graduate
20 to 285 years 2 4 1 7
26 to 30 years 8 16 - 24
81 to 38 years 17 ? 1 a7
36 to 4D.years = 11 7 l 19
41 to 48 years 11 s 4 29
- 48 to 59 years 6 3 2 1
51 to 85 years 5 b . 2 ”
Over 56 years 7 - S - 7
Not mentioned 8 ' 18 2 a8
Total 78 68 13 | 189

L - e G . - e e




101

Age V.8. Income ( Present ),

LR L 2 2 = 2 2 2 2 1 2 s A A A A S

Rs. Rs. Rs Rs Rs. Rs. Rs. Rs.
1200 2871 3601 4801 6701 89701 17901 Over Blank Total
to to to to to ¢o to 150071
2WNO0 3650 487 69N mo 17900 18009 ‘

”.A. PA,. P, A. PA, P.A, PLA, T.A, P.A.

2Dtas - 1 - 1 5 - - - -
years .
26 to 30 - - 1 s un 7 - - - 24
31 to 35 1 - <« - 6 8 8 4 3 =
36 to 40 - <« - 3 3 3 &6 4 - 19
41 to 48 - - - 1 2 6 &4 6 1 20
468 - - - - £ 4 3 1 2 1
51 to 58 - - - - - 1 3 1 8 7
Over 88 . Y | 2 3 7
‘nnﬁ:md - 2 1 9 &85 3 6 2 - 88'
Total: 1 3 2 19 34 32 a8 » 11 180
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151 V.8. Tnitial Ocecupation.

22 t2 - 1 - 1 - 4 1 - - 7
years '

26030 - - 1 - 1» 13 - - 24
31te 38 1 - 1 - - 17 6 - 8 7
Btodd - - - - - ® 1 - - 19
1t - - - - - 1 10 1 - 21
BtoBO - - - - - 4 6 - - 10
S1tos8 - - - - - 2 5 - - ’
Over 58 - - - - - l ] - - 7
Yot |

mentioned - - - - - 12 16 - - 28
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Age V.S. Pather's Bducation.

1'111- Primary High 0011050 Post ldnution Not Total
terate or 8e¢hool grada 1in tradi- men
Barely Middle ¢ ate or tioml tioned
- Titerate School Tech. system
_ ‘ graduate
20 to 28 .
" years 1 1 2 4 l - - 7
26 to 30 1 - 8 6 9 - - ‘24
31 to3 2 . ] s é 7 2 - -/
36 to 40 l 1 4 3 8 1 1 19
atos - s 3 7 3 S B
46 to 80 1l 2 2 2 3 1 - 11
81 to 58 1 1 - 2 1l - 2 - 4
8ver 85 2 1 2 1 - 1 - 7
Not ) A ~
mentioned 2 8 10 [ 2 2 1 a8
Total 11 17 o 34 33 19 4 1580

. I
AU TR G D G S SR A SR SN YR S AR G AR W WD NP A e WO SO d W - - - - - - o
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Age V.S, Membership of inquiry committees and advisory badiol{

Only 2 to 3 4 to 6 7 to 10 Over 10 Blank !otal
one or No
27 to 288 - - - - - 4 4
yeoars . ’,
31 to 35 1 1 1 - - 24 27
36 to 4" 8 - - - - 17 19
41 to 48 8 1 1 - - 13 20
46 to 89 - - 1 - - 10 11
Bl1toB885 2 1 - - - 4 7
Over 88 1 - - - - 6 w
et 2 - = - - 26 28
mentioned :
Total: ¢ 3 3 - - 130 180
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. Age V.S, Membership of consultative bodies,

. Yes No Total N
20 to 38 - 7 7 |
 years |

26 to 30 - 24 24
31 to 35 2 s 27
36 to 40 - 19 19
41 to 45 3 17 27
46 to 80 2 9 11
81 to 85 2 8 7
oﬁr 85 3 4 7

lqt mentioned 1 ” 28

fowal
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S S -bo-‘-nou*‘-'

A;; V.8 .Member of Aso v.8. nnvu you Age V.8 .Member of
Social Work ever heen nonto any volitical

Agsociation,
Ordi Active No Total Yas Yo Total Wo I sms I am To

Mry o : ta
20 to 28 - 1 85 7 - ? 7 T - - 7
years ) ‘
26 to 30 - 2 22 24 - 2¢ 2 24 - - 24
31 to 38 1 4 22 X - 27 @7 23 4 - 27
36 to 40 1 1 17 19 3 16 19 13" - 1 19
4l to 48 - 4 16 20 - 20 @ 18 3 2 20
®ts0 2 3 6 11 2 9 11 1 1 - 1
51 to 85 - 3 4 7 1 s 7 7 - - 7
Over 85 - 2 85 7 3 4 7 4 - - 7
mentioned 1 6 21 28 - 28 28 25 -1 2 @28

Total 8 261190180 9 141 157 136 9 8 159

¥




o o o -

Village Town City Mixed

¥o npl; ‘!thi

Male 53 24 49 - a 127

Pemale 3 ¢ 13 - 1 23

Total s 86 30 62 . 2 150

Sex V.8. Father's Education.

) T114- Primary High Colleze Post  Bdn.in Wot Total
terate/ or Sechool gredu- tradi- men-
Barely Middle ate/ tiom1 tioned
Literate Sehool Tech. system

Male 11 18 36 28 24 9 4 17

Femle - 2 4 ¢ 19 1 - 23
11 17 o 34 34 10 4 180
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Sex V.8, How long have you been in teaching profession ?

A O VU O AP G R A N G W A S A W A S

Less than 6tolf

-

1lte 18 16to2) 21to28 Over Wot Total

8 years 25 men-

‘ : tioned
Male 24 42 28 17 8 6 5 127
Fema le 12 3 a ] 1 - 2 23
Total ¢ 36 * 28 19 ® ] 7 180

1toS 6tol7 11 to 15 Over 18 Blanks Total
books

¥ale a 13 4 a 66 127
Fomale 2 1 - - 20 23
ZTotal: 43 14 4 3 8¢ 150

DD D WD G T S DA AP G S A S T G - - e G T A W D A G I W S T S O
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Sex V.S. No of Artieles and Papers Published.

1to8 6tolD 11tolS 16to20 Over More Can't Blanks Total
, ‘ 21 than sy

| 100
Male 27 16 8 5 12 2 1 s6 177
Female 4 - - - - - - 19 23
Total s 31 16 g 8 12 2 1. 75 180

Sex V. S. Membership of inquiry eommittees.

-—-— - A -

AR W W

No Only 2te3 4 to 6 7 to 10 Over 10 Total

one
Male 107 14 3 2 - 1 127
Female 822 - - - - 23
Total-129 14 3 s - 1 180
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B Sex V.8.Consul- 8ex v.s.aa;; you Sex V.8, Memdership o
tative body ever been nominated for Political party
3o any govi.pody

Yes No Total Yes - No Total No I was I am Total

— A - . A T A D SIS D W RIS G WD SR A B G 4D S A s S b G S A s el A A B A o

Wmle 1¢ 113 127 10 117 18 113 9 & 127

Female - 23 23 - 23 23 = - - 23
Total 1t 14 136 150 10 140 180 136 9 8 150

Native Place V.8. Caste.

Brah- Maratha C.K.P. Sche- Back-  Not  Not Total
min. duled ward applicable ment-
o . ehaste classes " {oned
Village 43 7 2 - - 1 3 56
Town 26 1 1 - - 1 - 29
city 84 - 3 - - o 5 63
‘o reply - - 2 - - - - 2

Jogal: 183 8 8 - - 3 8 150

-
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Native place V.8, Father's ldncgtton.

-~

I1-

T T S G G W S W W G S

Pﬂmry High College Post Bdu.in

terate/ 8chool School
Barely

Litera

te

”Nat
known

Total
gradu- Tradi
ate/ tiomal
Techl. system

- GO D D SN I G QS G- U S A A A AR S A SR A T S A D A U G G U TS G S S U AP S D B A R D A WS A e S e A S S G A AU G s s S dm S

y !

Village 8 13 10 8 10 é 86
Town - - 11 8 5 4 1 29
City 8 4 19 18 18 - 1 a3
Not - - - - 1l l - 2
mentioned
Total: 11 17 40 34 34 11 3 189
1 2 3 4 5 6 7 8 Mot Total
' nnthncd
Village ® - - - 8 18161 7 86
Town 3 - - - 6 15 4 1 - _89
City 3 - - - s 26 283 - 4 63
Not |
Mentioned - - - 1. - 1 - - - 2
Total s 7. S 3 19 57 4@ 2 1 18
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Bducation V.8. Wo of Books published.

" 1toS 6 tol10 11 to 15 Over Blanks Total
Books \ 18 ,

Bo‘o & \ . ’ )
l-l‘. 1 1 ’ - - ' ‘
M.A. 16 g 2 - 885 74
2 M.A.'S 2 1 - -7 10
M.A, with
diploms - - - - ]
Doctorate 22 ¢ 3 2 18 81
Degree/ - ¥ S |
Diploma from - - - - 1 1

- foriegn ;
2 Doctorates 2 4 - 1 1 8

Total e 4 85 3 as 150
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Bducation V.8. No of artigles and papers published.

1toS 6told 11tolS 16to2) Over Mors Blanks Total

21 than
190

B.A.vith : : ‘ ,
BO“' - - - - - 4 ‘
8 ‘QA.'. ‘ - 1 1 - 6 lg
M.A, with - :
diploma 1 - - - - - 1
Doetorats 12 10 6 4 2 12 851
Digrn or
Diploma - - - - - 1 1
foreign
2 Doctorate - 3 - 2 - 1 8
Total: 31 17 8 12 2 74 180




No Only 2to3 4to€ 7tol0 Over
one

- -

B.A. with

B.Rd. 2

‘.A‘ Ba
2 M.A,'s é

M.A.with

Diplomms 2

‘Doctorate 33

Degree or
Diploma 1
foreign.

2 Doctorates 3

19

14

74

10

51

150

- A G S S R TSP W S S G S W A



115

§ 1 Y. hi erning dodies.

- -

"No Only 2to8 4to8 7tol0 Over 10 Total

one A
B.A.vith .
.nAo 66 7 1 1 - - ) 7‘
2 x¢‘." ? 1 1 1 - - 19
M., A.with ’
Diplomm 2 8 | - - - - 2
Dogtorate 45 é - - - - 51
Degree or : )
Dirloms 1l - - - - - 1l
foregn. '
2 Doctorates 8 1 B - - - 8




“Total

T No Only 8to3 4% 7teld Over 10 Total
one : \

B.A.with .

notd. ‘ - - - - - ‘

M.A, 67 4 2 1 - - 74

2 M.A.'s 7?7 & - 1 - - 10

M.A, with

diploma 2 - - - - - 2

Doctorate 4 1 & 1 - - mn

Degree or ,

Diploma 1l - - - - - 1

Foreign -

2 ﬁeetorltos 5§ 2 - 1 - - 8
129 9 8 4 - - 150
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Bdueation ¥V.S.Member Bducation V.:j Have you
of consultative body ever been nominated to any
goyernment body

No Yes Total Yes No Total
Bo‘yo ﬁth . ’
B.RA. 4 - 4 - 4 4
M.A. 7 3 74 3 71 74
2 MA'S 8 2 10 - 1ro 10
uc‘n V‘lﬂl - -
diploms 2 - 2 - 2 2
Doetorate 48 3 51 4 47 51
‘Degree or ~ : ,
Diplomm 1 - 1 - 1l 1
Foreipgn ,
2 Doctorates 3 5 8 6 2 8

Total: 137 13 180 13 187 150
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Desigmation V, S.. Wanted to change to vhat

hont |

Tesching to (Oovernment Blanks Total

tiy change A Non-teaghing Jobs.

Part-time

lecturer _ - - - -
leeturer in

College 1l 1l l 3
Assistoat | '

Professor 2 - : 4
Head of the ‘ :

Deptt.in college 1 - 2 3
lecturer in ' *

University 2 - 1l 3
Rllm . 1 - ’ - .
Professor : - L - » - -

4 ’ 1l é 14
SEATETCESREAES LR ESEEREESRERRER SBENACESEREERESESRESES SRR REREREERERNERE S
what prevented Non Too late Kot Blanks Total
the change? availability selected
Part-time - - e . -
Iecturer in : , * »
College 2 - - 1l 3
Agsistant ' : ‘ ‘

Prof. in College ) - 1 2 4
Head of Deptt. :

in College - f- 2 1 3
University

Iecturer 1l _ - 1 1 3
Reader 1 - - - 1
Professor g - : - - -

rat

/ Totalt 5 - 4 5 14

| - - -

7
‘i
_’ ll
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Desigmtion V.8, Membership of Voluntary Societies.

Fo Only 2to8 4to8 7%ol0 Over 10 Total

one
Plrt-til. g - - A - - - 2
lacturer in
Cellege 4 8 3 1 1 - 4
Head of the 7 I 4 2 1 1 29
Deptt.in College \
Un!ﬂrr!ty ) -
lecturer 24 4 2 2 1 - 33
Reader 1 7 2 - - - 21
Anutuit : ‘
Professor 1 - - - - 1
in College ;
Professor ‘ :
in University 4 1 2. - - - 2
Head of : ;
Institute 1 - - - - - 1

‘Tetal: 100 38 13- 8 3 1 150
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Desigration V.8, Membership of governing bodies.

No Only 2to3 4808 7tol? Over 17  Total

one :
p‘”“m - ﬂ ) - T - - - 2
Legturer
lsgturer in | _ . |
College 4 2 1 - - - 47
Agsistant .
Professor 9 1l - - - - 10
{n College
Head of
Departaent 280 6 2 1 - - 29
in College
© Leecturer in
University | 32 1 - - - - 33
Reader 17 4 - - - - 21
Professor 8 - 1l 1 - - 7
Head of

Institute 1 - - - - - 1

Total: 128 16 4 2 - - . .. 180
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- - - -

" Desigration V.8,Membership “Designation V.8.
of inquiry committee consultative body

wmm—-"%"—rf

A S S G . GO A G G O U S S WS G

Part-time g - - - - 2 2 - 2
Lecturer ‘ '

lscturer in : :

College @2 4 - 1 - 47 “ 3 47
Agsistmt , ‘ -
Professor 9 1 - - - 12 19 - 1
in College

Head of : |
Departaent l; 3 ) § - 1l P’ 7 2 29
Lscturer in : ‘

- University 3 1 1 - - 33 ) § 2 ‘83
Reader 8 '3 - - - 21 18 3 21
Professor 3 2 1 1 - Y 4 4 3 7
Head of ’

Institute l - - - - 1 1l - . |

Totals 130 14 3 3 1 180 137 13 180




122

- . A SN A G W S A N e W R A AP G T G A W G -

v Destgmtion V.8, Desigmtion V.8, Rave
Member of Social work your ever been nominatae
Agsociations. to _any povermment dody.

Yes No Total Yeos No Total

- A D D Al W M WU W N A W . S S W

Parg-time , '

Jecturer - 2 2 - 2 2

Lecturer in B

College s 42 47 a 44 47

Assistant : ; :

Professor 3 7 10 1 9 10

Head of ‘

Department 11 18 a9 - 28 a8

lecturer in

University 5 a8 33 1 32 a3

‘Reader 10 11 @1 3 19 g2
~ Professor 3 4 7 3 4 ?

. Head of

Institute - 1 1 - 1 1

Totals 37 113 180 11 139 150

A A D AR GRS W s T WDV B W Wy B G S O iy W

..4.§r_



1te8 6tol® 11tolS Over 15 Blanks Total

dooks “ B

lags than : :

5 years 4 3 - - 2 36

st 1 1 e - w .

11 to 18 s 3 1 1 16 29

16 to 20 1 2 3 - s 19

g1 to 28 4 1 S
g?;nu | '1 2 1 - 2 6
Blanks 2 - 1 - 3 6
Total: “ 7 1 8 180
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' K@w lag‘ have you been teaehing V.S. N¥o of articles and .
ers written Q.

1tcs 6told 1ltols 16to0 Over Over Blanks Total

21 |

lass than ' ,

5 years 7 4 - 1 3 - 21 36

6 to 10 18 2 3 2 - 1 28 45

11 to 18 5 4 3 i a 1 12 29

16 to 20 4 2 1 1 4 - 7 10

21 to 28 1 3 - - 1 - 4 9
‘ss&over - 1 1 - 1 - 3 6

Not |
mentioned 2 .1 - - - - 3 ]

- . ol A I U T A S W W WD Y A

fotali 31 17 8 8 12 2 75 180
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How long have you been in teaghing p
! " ‘ , nieties.

momper

R e

rofession V. 8, .

o Only 2to3 4to8 7tol Ovar 17  Total

- one N _ |

Less than :

Syears 85 6 - 2 - 3¢
6 tolo 3% 9 4 1 - 45
11 tols 19 S 1 1 1 29
16 to20 12 B - - - 19
21 to a 4 3 1 - - 9
Over 25 6 - 1 - - 6
nugggoncd' 5 - - - - ]
- m. 104 88 7 4 1 ;o
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How_long have mn been in teaching prorusion V.S, Membership
of mtg@lng bodies.

MG . WG WIS W S UD i S A W SR G A e U

o omly Btod 4ve8 7tel0 Over 10 Total
one )

less than :
8 years 30 4 e - - - ,aa
6 to 10 “ 1 - - - - 45
11 to 18 24 2 1 2 - - 2
16 to'sqh' 18 4 - - - 19
21 to 98 e 1 - - - e )
Over 28 1 4 -1 - - - 6
Not | | |
mentioned ¢ - - - ] - 6
e iamsimmes S




No Only 203 4to6 7 told Over 10 Tokal
one ’ ‘
Tess thui
5 years 34 1 - 1 - -
6 to 10 4 3 - - - 1 45
11 to 18 28 3 1 2 - - 29
16 to 20 4 4 1 - - - 19
21 to 28 6 8 - - - - 9
Over 25 4 1 1 - - - ¢
Not
mentioned 6 - - - - - ¢
Total: 128 18 3 3 - 1 180




How Iaug have you How long have How long have you
been teaching V.8. you been teach- been teaching V.S,
Membership of ing V.8, Admini nomimmted to
gonsultative bodies tntivc post government body

- No Yes Total No Yes Total Yes No Total

- O -

Lesathan ~ ,
8 years 3 3 3 30 6 36 2 34 36
6 to 1l “ 1 4 38 7 4 1 44 a5
11 to 15 28 1 29 1811 2 3 26
16t08 14 8 19 8 11 19 2 17 19
s & 1 9 8 e« 5 - 9 9
over' 25 4 2 6 4 2 &6 1 5 6
loggtonod . 6 6 4 2 6 - 6 €

Total: 13 19 180 177 43 150 9 141 150 .




Degoan College Post-graduate
and Researsch Tnstitute:
Poora 6.

Date-

Dear Colleague,

I am studying the problem “Social Structure of -
Intellectuals in Poona®. With & viev to doing the same I an
sending herewith a printed guestionmire, whieh I would reqnist
| you to £111 in and handover to yéur College office within a
fortnight. |

Ag you will see, the qautiom primarily relate to the
Social Composition and Attainments both in the academic and other
rields. Nevertheless a fev questions about difficulties and

needs are onmonmny {incornorated.

In brief, the purpose of the enquiry is to find out the
place occuried by the intellectunls in society mainly in terms

of their achievements, aspirations and attitudes,

T shall certainly welecome any personal diieuuioﬁ regarding
- the onqniﬁ. You are most wolam to add extra sheets to the
questionnaire. I need hardly add hov your eco-cperation is going
to bs of gre-t help to me in the ‘completion of the project
suucqsfully. | |

Many thanks,

Yours sincerely,

Y. B, Damlse, '
(Department of 8Sceiology)
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QUESTIONNA IRE FOR _THE STODY OF THE 80C TAL STRUCTURE OF THR
[NTELILBCTUA LS POONRA .

(1) The soeial Composition of the
Intellectuals '

(a) Mame and Age
(b) Native Place '

(e) Caste and Religion (e-1) Bex
(d) Parents education (1) father
_ (2) mother
(e) Parents ocoupation (1) father
T (2) mother
(@) Grand fathers education (1) paterml

(2) matermal

(g) Grand fathers occupation (1) natermal
, - (2) mterml

(h) Uncle's edueation (1) patermal

| (2) matermal

(1) Dnele's occunation (1) patoﬂhl

(2) matermal

(§) Brother's education (1) ¢ )) (3)

| | (@ - (8) (8)

(k) Brother's occupation (1) (2) - (3

Y (8) (6)

(1) 8ister's education & (1) (2) (3)
occupation

@0  (® (e)



(m)

(n)

(o)
(»)

(2)

(p)

(s)

(t)

" ()

(v)
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Any other relatives 1) ()
education & occupation _
(@) (8)

Self: Rirh School
ihiah vlace

College

vhich place

Iist degrees, diplomas-both Indian
and foreign-membership of learned
Seetctina, eareer, sto.

Oscunation and desigrmation.

When did you start working
and in vhat capacity ?

Salary 1 cos Starting
Present
Total Ingome:

Any other :dnren of ineome
and if so hov much ?

Have you sver thought of changing
the 305 ? and 1if so, to what and

vhen ?

Andw vhat prevented such a change
over a job ?

tht 1ed you to this career ?

Do you feel conscious sometimes of
vorking or living under the
influence of a truditian ? Deacride
this tradition,

Hov many books you ovn’? Literary as
vell as rrofessioml.

Do you subscribe to any ltarnod anrnnl?

If 30, please mention the jourmal, and
:1nec how long you have been doing so?

€.}
(6)
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(2) Seientific Scholary and Literary

(3)

Output:

Title of the Books: Places and dates of Ianguage in whieh
' Publication t they were written.

Most important papers and
articles published.

Unpublished wroks
¥hy ?

Publie Aetivities @

(a) Memdbership of voluntary
soctieties and since hovw long ?

(b) Membership of Governing Bodies -
and since hov long ?

(e) Membership of Inquiry Comnmittees
and Advisory Bodies and since
how long 7

(d) Membdership of Consultative Body
' and since how long? :

(e) Administrative Post and
since hov long?

(£) Blective office e.g. lagislative
bodies, University body, Board of
Directors, etc. and since hov long?

(g) Have you discontinued holding sueh
-~ office and 4L so, vhen and vhy 4id

you do sc¢ ?
(h) Soetal Work : Associations
Aetiviéﬁct
Membership

Ofrfice held
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¥here carried ont: in or near Pooma
| in Bombay city
in Delnd
Elsevhere (’spoeify)

(1) Are you or have you ever been
nominated on any CGovermment body?
State or Central or localself
bodies.

If so, on vhat body, as vhat and
vhen? What is the nature of your
duty there? Do you enjoy your
wvork in such capacity ?

(j) Have you ever besn a member of
any politieal party ?

(x) Have you ever cantnhd an eleetion
for a legislative body?
(Municipal Corporetion, State or Central).
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